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The overall goal of this module is to provide all data users, regardless of their level of
expertise and experience, with an overview of the FACES 2014 data files and the
contents of each. Data users will learn about each of the five FACES 2014 data files –
three Core study and two Plus study files.
The module also introduces the constructed variables that are available on these files,
such as classroom scores from the CLASS and ECERS-R, and the different types of
scores derived from the direct and indirect child assessments. It identifies resources
that are available to assist users in working with the data and describes the steps that
are required to obtain access to FACES 2014 data from Research Connections.
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The four topics included in Module 3 and a brief outline for each are listed on this slide.
See introduction for instructions on downloading the User’s Manual.
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FACES 2014 data are organized into five separate data files. There are three Core study
files, one for center/program data, one for classroom/teacher data and one for child
data (including parent survey data). In addition, the data collected through the Family
Engagement Plus study parent and family service staff interviews are stored on two
separate files.
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Each of the files contains a set of identifiers or ID variables that uniquely identify each case on
the file (for example, each sampled child, each Head Start teacher and classroom). There is also
a set of flags indicating whether there is a completed instrument for the case from each of the
data sources.
The files contain item-level data from one or more of the study instruments. For example, the
child file contains individual responses to the items on the fall and spring Core parent survey,
and the center/program file includes responses to the items on the program director and
center director surveys. Each file also includes a set of constructed/derived variables and
scores that were developed from responses to questions asked in the appropriate surveys and
interviews. For example, the classroom/teacher file includes all classroom/teacher
constructed/derived variables (including classroom observation scores).
The child file is unique in that it includes not only assessment scores derived from the direct
and indirect assessments, but also the constructed/derived variables from all Core data sources
(parent surveys, teacher surveys, classroom observations, and center director surveys).
Each file contains the weight variables and the stratification and primary sampling unit (PSU)
variables for the level of analysis required to calculate design-based standard errors using the
data on the file. The number of weights on the files varies. Design-based standard errors and
sampling weights are discussed in Module 4.
Finally, given that some of the instruments were only administered in 60 programs with childlevel data (for example, parent surveys and child assessments), there are indicators in the
program/center and classroom/teacher files that identify which programs have the child-level
data and which do not.
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This table summarizes the content of each of the three Core study data files. For each
file, it shows the number of records (or cases), and identifies the source(s) of data
found on the file. It also indicates whether the file includes both item-level data and
constructed/derived variables using the source data (X), or only the
constructed/derived variables (C). For example, the center/program contains item
responses to the questions on the center and program director surveys,
constructed/derived variables created from the center director survey and programlevel aggregates of scores from classroom observations.
As noted earlier, the child file includes both item-level data and constructed/derived
variables from all data sources. Because many of the measures used in the child
assessments and classroom observations are copyright protected, only a limited
amount of item-level data from these instruments is included.
The center/program file contains a record for each of the 347 centers that were eligible
and sampled in fall 2014 or spring 2015. The classroom/teacher file contains a record
for each of the 667 classrooms that were sampled and eligible for the spring 2015 data
collection. This includes classrooms in the 60 programs with child-level data collection
and classrooms in the 116 programs with no child-level data collection. The file
contains another 24 classrooms that were not part of the classroom sample, but that
children in the study moved to after sampling. The child file includes a record for each
of the 2,462 eligible and consented children from the 60 programs with child-level
data, regardless of whether there are data from the child assessment, TCR, or parent
survey in fall 2014 or spring 2015.
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The two Family Engagement files each contains a set of identifiers or ID variables that
uniquely identify each case on the file (for example, sampled child, family service staff
and Head Start program), sampling weights and item-level survey data from the
appropriate interview. Each file also includes a set of constructed/derived variables
from the Family Engagement interviews, which are described in a later slide.
The parent file has one record for each of the 313 parents who completed the Family
Engagement interview as well as either the fall or spring Core parent survey. The FSS
file has one record for each of the 145 completed FSS interviews.
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The structure of each of the FACES 2014 files – Core study and Plus study files - is
similar and begins with a set of identifier variables, followed by a set of flags indicating
whether or not there is a completed instrument for the case from each relevant data
source (for example, on the Core child file, there are flags indicating whether each child
has a completed parent survey in fall 2014 and spring 2015), weight variables and the
stratification and primary sampling unit (PSU) variables for the level of analysis
required to calculate design-based standard errors, constructed/derived variables
(when such variables were created), and individual item-level data from appropriate
surveys or interviews.
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As noted before, certain data that were collected as part of FACES 2014 are not
included on the data files according to agreements with measure developers and
publishers. FACES 2014 used several copyrighted instruments or scales (these include
the direct child assessments, classroom observations, and indirect assessment of social
skills and learning behaviors) and agreements with instrument developers and
publishers sometimes did not allow individual items and item responses to be included
on the data files. In these cases, only the scores derived from the individual responses
are included. Those scores would be found within the “constructed/derived variables”
portion of the data file: See User’s Manual for more information (Appendix J, pgs. 7278).
Listed on this slide are the types of data that have been redacted from the data files
that are available at Research Connections. Copyright protected items that have been
redacted in the Teacher Child Report form are found in Appendix D of the User's
Manual.
Appendix D does not include the items administered to children in the direct child
assessments nor does it include the FACES 2014 classroom observation protocol forms.
However, chapters III and IV of the User's Manual includes descriptions of the
measures used in the child assessments and classroom observations and their
administration. In addition, FACES uses mostly well known assessments and
observation protocols, and information on these is widely available.
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FACES 2014 follows a set of conventions when naming and labeling variables and
assigning missing value codes. Many were used in prior rounds of FACES. They are
designed to aid researchers who are working with the data from FACES 2014 alone or
in combination with data from earlier FACES cohorts such as FACES 2006 and FACES
2009.
The next set of slides provides more information on each of these conventions.
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Most FACES 2014 variable names use a standard set of prefixes. The first character represents the source
instrument such as the child assessment, parent survey or FSS interview. The second character in the prefix
represents the wave in which the information was collected (1=Fall 2014 and 2=Spring 2015). You can use
this to identify the source and data collection wave for each of the variables in the data files. For example,
variable names beginning with P1 and O2 tells you that the data comes from the fall 2014 parent survey
and the spring classroom observation, respectively.
For survey or interview items, the rest of the variable name identifies the questionnaire or interview item
number in the source instrument. For example, P1D01 is based on item D1 in the fall parent survey which
asks how often someone in the family reads to the child. In the case of constructed/derived variables, it
can be a shortened description of the construct represented by the variable. For example, P1HHSIZE is
number of people in the household and is derived from responses in the fall 2014 parent survey.
In general, all constructed/derived variables created from a given source use the same prefix as the source.
Some such variables, however, combined information across data collection points and/or several sources
and are not associated with any prefixes. For example, P1RMAGE for mother’s age uses information from
the first completed parent survey (A majority of parent surveys were completed for the first time in fall
2014, but some were first answered in spring 2015). CHGENDER for child gender is created from
information in the sample management system and the parent survey.
The FACES 2014 instruments contain many multipart questions. For example, the household information
section in the parent survey asks the same set of questions for each household member. The conventions
used to represent these multipart questions are described in chapter VI of the User's Manual (See Chapter
IV, Section A.2, pg. 17).
A few exceptions that do not follow these conventions include identifiers (such as CHILDID) or sampling
weights (such as PRA1WT that is used when analyzing data from the Fall 2014 parent survey in
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combination with Teacher Child Report and child assessment
data).

This slide lists the codes used as the first character in the FACES 2014 variable names. The source codes
for FACES 2014 are the same as FACES 2009 and FACES 2006 with the exception of the Family
Engagement interviews, which were not conducted before FACES 2014. Earlier FACES cohorts also used
source codes in their variable names. The codes used in 2003 and before are listed in the last column of
the table.
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This slide summarizes the conventions used when creating variable labels. The length of the labels is
limited to ensure that they are compatible with most available software packages. As outlined in the
slide, the approach used when creating labels for variables containing responses to questions/items in
the survey and interview instruments is not the same as the approach used when creating labels for
constructed/derived variables and scores.
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There are three sources of missing data in FACES: unit nonresponse, item nonresponse, and legitimate
skips. Unit nonresponse occurs when an entire instrument is missing for a case. For example, the parent of
a sampled child did not complete a parent survey in the fall or there is no completed interview for a family
services worker who was sampled for the Family Engagement study. Unit nonresponse in FACES 2014 data
is addressed through the application of the sampling weights, which are discussed in Module 4.
Item nonresponse occurs when there are missing data on individual items that should have been
responded to within a given instrument. Respondents may refuse to answer a question, state that they do
not know the answer to the question, or they may simply skip the question. FACES uses three codes to
distinguish these three reasons for missing item data (Refused, Don’t Know, and Not Ascertained).
With one exception, FACES does not impute for item level missing data. The one exception is household
income that is collected in the parent survey. A data flag identifies those cases for whom household
income has been imputed. The methods used to impute household income in the fall and spring are
described in Chapter VII of the User's Manual (starts on pg. 209).
There are also items that are only answered based on a prior response or condition. For example, parents
may be asked for more detailed information on their child’s ethnicity (such as whether child is Mexican,
Puerto Rican or Cuban) if they first indicate that their child is of Hispanic or Latino origin. FACES assigns a
different code for such data to distinguish them from other types of missing data.
You should determine how to handle data involving legitimate skips. Begin by reviewing the survey
instruments to identify legitimate skips. How you handle these can affect your findings. For example, if
you are interested in the percentage of all children whose parent usually speaks to them in Spanish at
home, and you simply calculate the percentage from responses to question D10 in the parent survey, you
will find that a large majority of children’s parents report speaking to them in Spanish. However, to
answer this question correctly you must take into consideration that those parents who reported only
speaking English in the home (Item D7 in the parent survey) skipped item D10. If we account for that
legitimate skip and include those parents in the denominator, a much smaller percentage of children’s
parents report Spanish as their first language.
How you handle missing data should always be aligned with your research question.
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FACES 2014 data files are available in SPSS and SAS. Listed here are the established
conventions for missing data codes in each file type. The codes listed in the table
identify data that are missing because of legitimate skips, item nonresponse (missing
data on items within a given instrument for one of three reasons (refusals, don’t know,
and not ascertained) and unit nonresponse (an entire instrument is missing for the
case). Cases are assigned a SYSMIS or “.” when an entire instrument is missing. For
example, if a parent survey was completed in fall 2014, but a TCR was not completed
for the same sampled child, all of the fall 2014 TCR data would be set to SYSMIS or “.”
for that child).
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Each sampled program, center, classroom and child has a unique identifier. The lead
teacher assigned to a classroom who is asked to complete the Head Start teacher
survey and TCR also has a unique ID. The ID numbers are used in the data files to
identify respondents for the different study instruments.
The child-level data file contains an identification number for each child and ID
numbers for his/her Head Start classroom, teacher, center and program at the fall 2014
and spring 2015 data collection points. Because children may change classrooms and
teachers between the fall and spring of the program year, they may have different
values for the fall and spring classroom and teacher IDs, but in a majority of the cases,
the values will be the same. The same identifiers are used on the separate data files
for the classroom/teacher- and center/program-level data.
Module 4 includes a discussion of how to use the IDs to merge data from the different
FACES 2014 files.
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The Core parent survey includes a small set of questions that are only asked during the
initial survey with the child’s family. In most cases, the initial survey is completed in
the fall, but for others, the first survey is completed in the spring. Included in this set
are questions that collect demographic information on the child and the child’s mother
and father, household income and family food security.
When constructing the Core child file, data on these items that were collected in the
spring were merged with data collected in the fall. As a result, data on these items is
contained in a single set of variables. The steps required to do this are outlined on the
slide. For this limited set of variables, there are no fall and spring versions and the
prefix for these variables has been changed to “Pn.” Flags are included with these
variables indicating whether the data came from the fall or spring parent survey.
A description of this process can be found in the User's Manual under “Data
processing.” (See Chapter VI, Section 3, pgs. 174-175).
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As described in chapter VII of the User's Manual, the data files contain a number of
constructed/derived variables and assessment scores in addition to survey item-level
data. This section introduces the constructed/derived variables and assessment scores
that are found on the Core and Plus study data files. It reviews the reasons for using
these variables and scores and identifies the types of variables and scores found on the
files. Guidance is offered on which assessment score to use for different analyses and
research questions.
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There are an almost infinite number of variables and scores that could be created using
the FACES 2014 data. The variables and scores on the data files were limited to those
most critical for answering questions about Head Start children, families, classrooms,
staff, and programs. Priority was given to variables or constructs that use data from
multiple items or sources, and that require considerable effort to create. Some
variables used a combination of data from survey instruments and from a proprietary
survey management system (for example, children’s age and gender used data from
this system and data from the Core parent survey).
Special statistical methods and software are needed to develop some of the scores
found on the child file (for example, item response theory [IRT] analyses for
assessment scores). Even with this knowledge and software, certain key variables could
not be created by users because of restrictions on sharing individual item-level data
from copyright-protected measures. For the most part, variables that are simple
recodes or transformations of a survey item or question are not included in the
constructed/derived variable set.
Many of the constructed/derived variables and assessment scores developed for FACES
2014 were used in prior rounds, while some are new to FACES 2014. Wherever
possible, variables and scores used in prior rounds of FACES were created in the same
way for this latest round of the study. This helps to facilitate comparisons of findings
across rounds of FACES and when users include these variables and scores in their
analyses it is easier to compare findings from different articles, papers or
presentations.
123

The constructed/derived variables and scores created for the Core study fall into one of
five groups, which are listed on this and the next slide. See User’s Manual for more
information (Chapter VII, Table VII.1, starting on pg. 219).
Examples of constructed/derived variables on children and families include:
• Child and family characteristics such as variables that tap constructs such as the
race/ethnicity, age, and gender of the sampled child and his/her mother, whether it
was the child’s first or second year attending Head Start, mother and father education
and employment, household income, family structure, and family economic risk.
• Family processes and parenting variables such as family-child activities, child care,
health care access, parent depressive symptoms, food security, and household financial
strain.
• The child file includes many different scores based on children’s performance on the
direct child assessments, assessor and teacher ratings. Scores from the direct child
assessments are measures of a child’s language, literacy, and math language skills,
physical development and executive functioning.
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Examples of constructed/derived variables about teachers, classrooms, and programs
include:
• Teacher or classroom characteristics such as variables that come from one of two
sources: (1) the Head Start teacher survey and (2) the Head Start classroom
observation. The variables capture key aspects of Head Start classrooms and
teachers, including class size, child/teacher and child/adult ratios, different scores
depicting the quality of Head Start classrooms derived from the ECERS-R and CLASS,
teacher depressive symptoms, and teacher beliefs. Several variables regarding the
language environment of Head Start classrooms are included (for example,
languages spoken by children, teachers and other adults, and language of
instruction).
• Program characteristics such as derived variables focused on teacher turnover and
teacher and family language use.
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A number of constructed/derived variables and scores were developed from the Family
Engagement parent interviews and supplemental items on the Core parent and teacher
surveys. They measure important aspects of families’ engagement with Head Start and
Head Start services, and the staff who work directly with families. The variables and
scores are grouped into five categories, which are listed on this and the next slide, and
can be found in the User’s Manual (See Chapter VII, Table VII.7, pgs. 259-265). The
variables draw heavily on responses to questions from the parent-teacher and teacher
versions of the Family Provider/Teacher Relationship Questionnaire, Short Form.
• Community services includes one variable that identifies the number of community
or government services family members have received. This variable was derived
from supplemental survey items on the spring Core parent survey.
• Parent social support includes several derived variables for the number of types of
help parents receive from family members, friends and others, and whether parents
find the support they receive helpful. These variables were derived from
supplemental survey items on the spring Core parent survey.

• Parent-teacher relationships and communication includes a number of scale and
subscale scores from responses to items on the FPTRQ, Short Form that was
administered to a subset of parents and teachers as part of their Core surveys.
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• Strengths-based practices in programs includes empowerment, cultural competency,
staff sensitivity-knowledge and relationship-supportiveness scores derived from
responses to items from the Strengths-Based Practices Inventory in the Family
Engagement study parent interview.
• Parent-family service staff relationships and communications includes a series of
scores derived from the FPTQR long- and short-forms that measure parents’ and
family service staff’s perspectives on the relationships that exist between families
and programs and the nature of the communications between the two. The data
used in developing these scores come from the two Family Engagement interviews.
• Due to an error in administration, eight FPTRQ items were not administered to FSS
and one FPTRQ item was not administered to parents participating in the family
engagement parent interviews. The omissions affect the ability to construct the
following scores: FSS long-form Family-Specific Knowledge subscale scores, longform Responsiveness subscale scores, and short-form Responsiveness subscale and
Practices construct scores, as well as parent-FSS long-form Responsiveness subscale
and Practices construct scores. Missing data for these items were imputed and
FPTRQ FSS summary scores were created. A similar approach was not used for the
one missing item in the family engagement parent interviews. More information on
how these scores were created can be found in the User’s Manual (See Chapter VII,
Section C, starting at pg. 254).
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Assessment scores were created using children’s responses to the items on the direct child
assessments of language, literacy and mathematics described in Module 2.1.
Child assessment scores in FACES include raw, standardized, and Item Response Theory scores (IRTbased scores) or W-scores. Which scores to use will depend on your research question and the type of
analysis that you will be doing.
Raw scores refer to counts, averages, or the like of the individual items that a child completed. They
are indicators of absolute rather than relative performance. In contrast, standardized scores allow for
comparisons of an individual’s performance relative to others of the same age (or grade). There are
two types of standardized scores on the Core child files: standard scores and T-scores. Standard scores
have a mean of 100 and a standard deviation of 15. Scores above or below the mean indicate that
compared to same-age peers, the child’s skills are more or less advanced, respectively. T-scores in
FACES illustrate a child’s performance relative to the population of Head Start children as a whole, with
a mean of 50 and a standard deviation of 10.
IRT scale scores (ECLS-B math assessment) and W scores (PPVT-4, Woodcock-Johnson III and Bateria III
Letter-Word, Applied Problems and Spelling) are estimates of a child’s absolute performance.
There are two IRT-based scores of overall performance for the ECLS-B math items and letter-sound
items. The IRT scale score is an estimate of the number of items a child would answer correctly if
he/she had received all of the items in the ECLS-B preschool math assessment or all of the items in the
Letter-Sounds section of the full ECLS-B battery. Math and letter-sound Theta scores, on the other
hand, represent a child’s mathematics (letter-sound) ability based on the items that the child actually
received. Generally speaking, Theta scores are more likely to be normally distributed than scale scores,
making them more appropriate for certain analytic approaches, such as multi-variate regress and
analysis of variance and factor analysis. However, scale scores are more easily interpreted and may be
better suited for a broader audience.
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In addition to the language, literacy and math scores, two sets of scores were created
based on children’s responses to the Pencil Tapping task and using the measures of
their height and weight.
There are two composite scores for executive functioning. One score is the number of
times a child tapped correctly on the Pencil Tapping task. The second score is the
percentage of times the child tapped correctly.
Children’s height and weight were measured twice (and in some instances, three
times). The composite height and weight scores are the average of the two with some
adjustments for measurements with larger discrepancies. They are expressed in inches
(height) and pounds (weight). BMI was calculated using the composite height and
weight measures and the Center for Disease Control and Prevention’s SAS program.
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Here is an example of how one would use the standard scores, which have a mean of
100 and a standard deviation of 15. This figure shows children’s scores on the
vocabulary measures in fall 2014. On the left-hand side of the slide are children’s
scores on the English receptive vocabulary measure (PPVT-4) and on the Spanish
receptive vocabulary measure (ROWPVT-4: SBE). On the right-hand side are children’s
scores on expressive vocabulary measures.

As was discussed in Module 2.1, all children in FACES are administered the PPVT-4,
regardless of home language or performance on the language screener. In addition,
children with a Spanish home language are administered the ROWPVT:SBE (receptive
language) and the EOWPVT-4:SBE (expressive language), while those with an English or
Other home language are administered the EOWPVT-4.
Looking first at the receptive vocabulary measures, we see that children are performing
behind same-age peers (that is, below the mean of 100). They score approximately
two-thirds of a standard deviation below national norms in the area of English
receptive vocabulary (89.7). Meanwhile, children with a Spanish home language score
more than one standard deviation below norms in the area of Spanish receptive
vocabulary in the fall of the Head Start year (83.1).

In terms of their expressive vocabulary, children are performing closer to same-age
peers. They score one-third of a standard deviation below norms on English expressive
vocabulary (94.7) and those with a Spanish home language score near peers in the area
of expressive vocabulary (97.5).
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Here is another example, again using the standard scores. FACES captures information
on children’s letter-word knowledge, early writing skills, and early math skills. The
study uses the Woodcock Johnson measures with children who pass the screener and
are assessed in English and the Woodcock Munoz measures with those who do not
pass the language screener and are assessed in Spanish.
Regardless of the language of assessment, Head Start children’s literacy and math skills
lag behind those of their same-age peers at the beginning of the program year.
Children taking the assessment in English score at least one-third of a standard
deviation below national norms on letter-word identification (93.8), early writing
(90.3), and applied problems (93.1). Children taking the assessment in Spanish score
two-thirds of a standard deviation below national norms on letter-word knowledge
(96.7), and more than one standard deviation below norms on early writing (84.8) and
applied problems (77.2).
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A set of criterion or raw scores of children’s cognitive skills around emergent literacy
and social-emotional development including social skills, problem behaviors, and
approaches to learning were derived from responses on the Teacher Child Report.
Scores capturing children’s social skills and problem behaviors are derived from several
established rating scales for young children as discussed in Module 2.
Composite scores were calculated as the sum of the item responses (social skills and
problem behaviors) of items and indicate the extent to which given statements reflect
a child’s behavior. Similarly, teacher reports of children’s emergent literacy were added
with sum scores providing a count of a child’s early literacy skills. Teacher-reported
scores on approaches to learning were calculated as the mean of items and indicated
the frequency with which given statements reflect a child’s behavior.
Assessor-reported scores of children’s behavior during the direct assessment included
both raw and standard scores derived from the Leiter–R Examiner Rating Scale. The
standard scores have a mean of 100 and a standard deviation of 15, indicating
performance relative to same-age peers.

132

With a variety of scores to choose from, especially scores derived from the direct
language, literacy and math assessments, choosing the best score to use can be a little
overwhelming. Each score offers a slightly different perspective on children’s
development. The choice for the most appropriate score for analysis should be driven
by the research question. Here are a few guidelines for choosing the score that is most
suitable for your research question and analysis.

IRT scale scores are criterion referenced measures of absolute performance and are
useful for answering the question, “What skills do Head Start children have?” IRT scale
scores are also appropriate for studying gains in children’s skills over the program year.
They can be used to answer the question, “How much have children learned or what
gains do they make in particular domains from fall to spring of the year?”
In general, raw scores are not a very useful measure of absolute performance unless all
children attempted to answer each of the questions in the assessment. Although they
are perhaps the easiest to understand, they tend to underestimate performance.
IRT scale scores are also useful in identifying differences in the performance of groups
of children at single points in time (for example, differences in the school readiness
skills of children attending their first or second year of Head Start at the beginning of
the program year). They can also be used to identify differences in the gains made by
different groups of children. Finally, IRT scores provide a measure of performance that
is useful in analysis of child outcomes that include multiple status variables, such as
child and family demographics and family process variables.
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Standardized scores (such as standard scores and T-scores) are overall measures of
performance at a point in time, and are norm referenced. Unlike measures of absolute
performance such as raw scores and IRT-based scores, they do not answer the
question, “What skills do Head Start children have?” Instead, they answer the question,
“How does the performance of Head Start children compare with the performance of
their peers?” As such, standardized scores can to used to measure whether children
are closing the achievement gap and whether some groups of children are making
greater progress than others in closing the gap.
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When your research question focuses on the development of children who are dual language
learners and how their development compares to monolingual children you have to consider
other factors when deciding on which assessment scores to use. For certain skills and
assessments, you have scores for nearly all children (for example, PPVT-4 and Pencil Tapping)
because almost all children were administered the assessment regardless of home language or
performance on the language screener. For other skills and assessments such as the WJ-III
Letter-Word Identification and Applied Problems assessments, this is not true. These
assessments were administered to many fewer children whose primary language was not
English, especially in the fall. While there were Spanish versions of these, the English and
Spanish versions are not directly comparable and have different sets of norms.
The decision to administer the English or Spanish version of the assessments to a Spanishspeaking child was evaluated in the fall and again in the Spring. Children who were assessed in
English in the fall were automatically assessed in English again in the spring. However, children
who were assessed in Spanish in the fall could be assessed in either English or Spanish in the
spring based on their performance on the spring language screener. Because the measures in
the English and Spanish version of the assessment are not directly comparable, it is not
possible to estimate changes in skill levels.

See Module 2.1 for more information on the language of assessment and the different
language paths through the assessment.
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A number of resources are available to FACES data users. These resources, which are
listed on this slide, are intended to provide researchers with the information they need
to analyze the data from FACES 2014 accurately and to publish from this complex
dataset. The following slides provide more information about each of these resources
and their use.
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The FACES 2014 User's Manual is the primary resource for information about the study
design (Core study and Family Engagement Plus study) and its execution. It also
includes useful information about the organization and structure of the data files and
their use. The different sampling weights and how and when to use them are
described. The data files include many scores that were developed from responses to
the direct child assessments and the Teacher Child Report, and variables and scores
derived from responses to the survey items and classroom observations. The manual
describes how each was constructed and offers guidance on which assessment score to
use for different research questions.
Regardless of your experiences using FACES data or data from large-scale studies such
as FACES, you should begin by reading the “Getting Started” section of the User's
Manual. It provides a brief introduction to the study and the new FACES design (Core
Plus study design), contrasts FACES 2014 with earlier rounds of FACES, and directs the
reader where to go to find more information on some of the major technical issues
researchers will confront when working with these data.
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The User's Manual also includes six appendices that provide additional information about
FACES and the data on the five data files. The first four of these (Appendices A – B) focus on
the study design, and in particular its instruments and measures.
Appendix A describes elements of the FACES design and its key measures. It provides this
information for each of the rounds of FACES that were conducted from 1997 through 2014 and
is an invaluable resource for users interested in questions that involve analyzing data across
two or more cohorts.
Appendix B contains the copyright statements that should be included in any publication of the
FACES 2014 data (and prior rounds as appropriate).
Appendix C contains a instrument content matrix for each of the study instruments and is an
easy way to identify the types of measures and constructs that are included in FACES 2014. It
also indicates whether a construct or measure was included in FACES 2009 or if it is new to
FACES 2014. However, while information in the content matrices provides a way to quickly
identify what kinds of questions might be answered using the FACES 2014 data, researchers
should look at the actual items in the study instruments and be familiar with the different
standardized instruments that are used in FACES (for example, PPVT-4, Woodcock-Johnson III,
CLASS).

Appendix D includes a copy of each of the survey and interview instruments that was used in
the Core and Plus studies. Copyrighted instruments or scales (to include the direct child
assessments, classroom observations, and indirect assessment of social skills and behaviors)
are NOT included per agreements with the instrument/scale developers and publishers. (See
Chapter III, pg. 61 of the User's Manual which details the original measures).
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Appendices E-G contain a codebook for each of the three Core study files:
Center/program, classroom/teacher and child. For each of the variables contained in
these files, the codebook lists the variable name and label, the data format and type,
and includes a set of descriptive statistics. See next section for examples from
codebooks.
Appendices H and I contain a code book for the two Family Engagement Plus study
files: Family service staff interview and parent interview. As a reminder, the
supplemental items that were added to the Core parent and teacher surveys are
included in the Core study files for those surveys.
Appendix J includes detailed information about each of the constructed/derived
variables and assessment scores that are listed in the tables in Chapter VII of the User's
Manual (Tables VII.1 – VII.7, starting at pg. 219).
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