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You are required to submit an Executive Summary of up to 3000 words with your Annual Performance 
Report. This summary should relate to your approved application and summarize the goals and 
objectives that have been achieved under your grant, what you learned, and any evaluation results. 
Describe any unanticipated outcomes or benefits from your project and any barriers that you may have 
encountered. If there have been any changes to the project from the approved application, those 
should be explained as well. 

Overview of Progress: 
 

The Hawai'i State Public Charter School Commission (“SPCSC”) has experienced significant success in 
its second implementation year of the Preschool Development Grant (“PDG”). Hawai'i is unique in 
that it is the only Preschool Development Grant grantee that solely targets charter schools to 
implement new prekindergarten programs. Hawai'i is also unique in that all of its charter schools 
implement varying degrees of Hawaiian language and culture education. Hawai'i has two official 
languages: English and Native Hawaiian. Of the six schools implementing the Preschool Development 
Grant, two are Hawaiian language immersion schools. 

 
The following video captures the significance of sustaining this program beyond the Preschool 
Development Grant. It may be viewed at: https://www.youtube.com/watch? 
v=t4GFMMwlApU&feature=em-subs_digest 

 

In 2016, this grant has enabled 193 four-year-old children to enter a high-quality preschool classroom 
and receive high-quality services, as defined by this grant. Of these children, approximately 61% of 
are brand-new enrollees to Hawai'i's early childhood system. Thus, it is highly likely that these 
children, who live in at-risk communities and have limited access to preschool programs, would enter 
kindergarten without any prior preschool experience without the support of the Preschool 
Development Grant. This impact has inspired our administrators and teachers, who have shared 
many success stories. 

 
A teacher shared that the school year started off with students not having socialization skills to 
understand how to participate in a group setting and interact with peers. The new pre-K students did 
not have the skills to follow instructions or demonstrate beginning literacy skills. The teacher reported 
that by October, the students were well-adjusted, eager to come to school, able to follow instructions, 
and be a part of a group. They were developing early literacy skills such as letter                      
recognition and letter-sound knowledge. 

 
Another teacher stated that she had a child who came to school crying, hitting, kicking, and trying to 
run out the door. After building a positive relationship with this child and his parents, and helping 
him to adjust to the school routine, he was able to interact with adults and his peers in positive and 
appropriate ways. 

 
There are numerous accomplishments. Six prekindergarten classrooms are in operation, each led by 
a teacher with at least a bachelor's degree. This year, Hawai'i exceeded this requirement by having 
four of the six teachers holding master's degrees. All PDG classes have teachers whose salaries are 
commensurate and aligned with public school teachers, a teacher-child ratio of at least 10:1, and 
maximum class size of 20 students. Each class follows the kindergarten schedule of six hours per day 
and ten months per year with a designated curriculum, and a formative assessment system. 

http://www.youtube.com/watch
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 Teachers, educational assistants and school administrators were provided with a strong professional 
development component, including a coaching and mentoring system available for all teaching 
teams. 
 
Professional Development Opportunities. The PDG program is guided by the strong belief that 
ongoing professional development results in high-quality teachers. “The general consensus from 
research reviews and summaries is that teachers' implementation of new skills occurs primarily when 
specific training is combined with on-the-job coaching. Use of consultants/coaches for feedback on 
observed performance, supervision of systematic plan development and implementation, and support 
for ongoing challenges and decision-making appears necessary for changes in teachers' 
performance.” (Sheridan, Edwards, Marvin, & Knoche, 2009) 
 
SPCSC has recognized that the most impactful method of creating high-quality teachers is through a 
systematic, ongoing professional development system. The SPCSC plan includes coordinated and 
targeted professional development workshops for the participating school principals, teachers and 
educational assistants. These topics were selected based on baseline foundational knowledge, 
assessment results, and teacher interest. 
 

SPCSC provided the last three of ten workshops held in the 2015-2016 school year, to the teachers 
and educational assistants of the four Year One participating schools. During January through April 
2016, three workshops were held in Hilo and covered the following topics: supporting social 
emotional development, family engagement focusing on transitioning into kindergarten, and school 
readiness. 
 

In the 2016-2017 school year, ten days of training have been planned for the teachers and 
educational assistants of the six schools implementing programs this year. School administrators 
were also invited to attend these trainings to increase their knowledge of early childhood education 
and developmentally appropriate practices.  As of December 2016, seven training events were 
provided. 
 

Coaching and Mentoring. The Practice Based Coaching (PBC) model was used to support teachers in 
effecting positive outcomes for children within their teaching practices (National Center on Quality, 
Teaching, and Learning, 2014). 
 

To work towards high-quality programs, the pre-K specialist and pre-K coach communicates with 
schools through weekly on-site classroom visits, phone calls, emails, text messages, and video 
conferencing. These contacts were individualized to support the school administrators and teaching 
teams and addressed areas of need such as classroom set-up, data collection and assessments, 
curriculum, and teacher efficacy. A Partnership Agreement form for coaching was introduced and 
signed to solidify the trusting relationship and responsibilities of both parties that is necessary for 
successful outcomes. 
 

Using Data to Improve Outcomes. The use of teacher and environmental assessment data proved 
invaluable in improving the quality of the classroom environments at the participating schools and the 
efficacy of the participating teachers. Both the professional development and coaching provided by 
PDG staff relied on data from three key assessment sources: the Early Childhood Environment Rating 
Scale-Revised (ECERS-R), the Classroom Assessment Scoring System (CLASS) and student assessment 
data. 
 
 
PDG staff review the assessment results both to model the process for school administrators and 
preschool teachers and to identify areas of strength and targeted areas for support. 
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Leadership. SPCSC is committed to building a strong early learning leadership community that is 
knowledgeable about the current issues and trends affecting Hawai'i's youngest citizens. The initial 
Early Learning Leadership Symposium was held in November 2015 inviting all 18 charter schools 
implementing a pre-K program funded through the PDG. The goals of the symposium was to gain and 
deepen the understanding of the critical periods of child development, particularly brain 
development prior to age five, to understand national and state early childhood perspectives, the 
prenatal to grade three (P-3) framework and to plan strategic family engagement activities using the 
logic model approach. 

A follow-up meeting was held in April 2016 in Honolulu to provide another opportunity for the 
school teams to build cross-sector connections. 

Topics included A Child Case Study: Identifying Community Support and School Resources, Nā 
Hopena A`o (HĀ), building on community partnerships to enhance schools' family engagement 
logic model.  These logic models are used to plan strategically and intentionally to plan family 
engagement events using PDG funds to address student and family needs and interests. 

The second annual Early Learning Leadership Symposium was held in December 2016 in Honolulu. 
PDG staff planned the symposium to strategically build upon the previous two leadership events. 

The five key objectives of the symposium were: 

1. To build a deeper understanding of how to support keiki [children] to become successful 
learners; 

2. To bring the local community partners together to share successes, challenges, ideas and 
solutions for achieving excellence and equity for all keiki [children]; 

3. To develop a collective understanding of effective practices in order to sustain access to high- 
quality early learning programs; 

4. To facilitate discussion with all stakeholders to support and to sustain early learning efforts; 
and 

5. To foster peer networking to build community leadership. 

The symposium created opportunities to leverage the expertise of the attendees and to build 
momentum for the early learning community to advance early childhood initiatives. This is reflected 
in the words of some of the participants: 

“I was very happy to be a part of the conference. I am enthusiastic to more forward as part of a 
wider movement to educate our families and young babies.” 

“I liked learning about the opportunities for early childhood education. The passion in the room 
was inspiring.” 

Through the PDG program, SPCSC also strives to develop student leaders -- by ensuring that PDG 
students are well-prepared for kindergarten, PDG graduates become strong role models for their fellow 
kindergarteners. When asked to reflect on their first year of participation in the grant, two schools 
shared how their PDG programs led to successful transitions from preschool into kindergarten for PDG 
participants and helped to develop student leaders: 

“The Pre-K class and teacher visited the K classroom several times, we had the K class join the Pre-K 
class for a field trip, and we partnered for a school performance. Pre-K students were quite familiar 
with the teacher, and her expectations by the end of the school year.”      -Administrator, 
Laupahoehoe Community Public Charter School 

“All Pre-K keiki [children] are familiar with kindergarten routines from visits throughout the school 
year. This year Pre-K students were split between two different kindergarten classes. The intent 
was for them to be leaders of their classes.” -Administrator, Ka Umeke Ka'eo Public Charter 
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 School 

Sustainability. Throughout Hawai'i, there is still a huge unmet need for high quality preschool for all 
of our children. Sustaining this pre-K program for Hawai'i's keiki, beyond federal funding, is vital to 
communities, particularly those in remote and rural areas which have limited access to high quality 
preschools. SPCSC has visited members of the Hawai'i State Legislature targeting those with PDG 
classrooms in their district as well as those with membership in key committees including those 
belonging to the education, finance committees. Two one-page flyers were developed to advocate 
for the continued funding of the pre-K programs in charter schools. A third document, developed by 
Child Care Aware of America provides the information about the cost of child care in Hawai'i using 
2016 data. These documents may be found at: http://www.chartercommission.hawaii.gov/spcsc- 
preschool-development-grant 
 
Family Engagement. SPCSC strongly supports and has invested in family engagement activities to 
support the development of family-school partnerships that will positively impact student success. 
Examples include providing opportunities for families to build protective factors and to support their 
children's learning and development, and to engage families as decision-makers in their children's 
education. 
 

SPCSC supports PDG schools with planning and implementing family engagement activities that are 
reflective of their community needs by providing training on logic model development and use. 
Schools initiated their logic model work during the November 2015 symposium; then, from January 
through April 2016, a PDG-funded family engagement specialist met with each school administrator to 
assist in refining their logic model. During these meetings, the specialist discussed family engagement 
activities that were already implemented and used the logic model to help expand ideas for 
improvement and extension, as well as future possibilities. Thereafter, the SPCSC PDG staff has 
continued these supportive roles by continuing to meet with schools to further refine and share 
progress of their logic model plan to implement high quality family engagement activities. 
 

In April 2016, SPCSC convened a follow-up meeting for the school teams to continue to strategize how 
to increase family and community engagement. The guest speakers shared about early intervention 
processes and the Native Hawaiian strength-based approach adopted by DOE, Nā Hopena A`o (HĀ) to 
familiarize participants with strategies for proactively working with children and families. 
 
Here is a unique example of how the PDG schools have utilized the grant's support to connect with 
and involve their families in the education of their children: 

A teacher shared that through this grant, she was able to meet with each family and develop a 
positive relationship built on mutual trust and respect prior to the start of school. This intentional 
family engagement meeting with each family, resulted in the pre-K attendance rate of 90.7 percent in 
the first semester of school year 2016-2017, the highest attendance rate in the entire school! 
 
Ongoing Monitoring. SPCSC recognizes the importance of PDG grant compliance and has taken sound 
measures to ensure that the PDG criteria are met. SPCSC invested in quality time with each school to 
review and explain the detailed components of the MOA contract. Thereafter SPCSC has conducted 
monthly visits to ensure that the processes are followed. This provides opportunities for subgrantees 
to be monitored for grant compliance as well as to identify training and technical assistance needs. 
SPCSC also carefully reviews and approves all expenditures before reimbursement is made to ensure 
that all PDG funds are allowable and justified. Thereafter, a budget tracking spreadsheet is reviewed 
on a monthly basis to reconcile all expenses to ensure that both the schools and SPCSC mutually agree 
on the accuracy of the PDG classroom budget. In the spring of 2016, the Pre-K Grant Manager in 
conjunction with the SPCSC Organizational Performance Team has conducted pre-visit interviews and 
in-depth on site monitoring visits with each PDG school. 

 

 

http://www.chartercommission.hawaii.gov/spcsc-
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 Enrollment. Through PDG funds, 80 slots were available in the first year of grant implementation, 
school year 2015-2016, 78 children had the opportunity to enroll in a Preschool Development Grant 
pre-K program. During school year 2016-17, year two, an added 120 slots in six charter schools were 
made available. As of December 2016, 115 children have the opportunity to participate in a high 
quality prekindergarten program. 
 

In the two school years combined, as of December 2016, there were 193 eligible children enrolled in 
the Preschool Development Grant funded pre-K program in Hawai'i. Of that 28 children have since 
left the program. Combined, this represents 96% of Hawai'i's implementation enrollment capacity. 
PDG provided an increase of 1% eligible children served in Hawai'i in preschool programs. 
 

Inclusion. As of December 2016, in combined school years, there were 193 children enrolled. Nine of 
these students have Individualized Education Plans (IEP) and receive(d) services in inclusive settings. 
Additional children currently enrolled in the program are in the process of evaluation for special needs 
or other comprehensive services. SPCSC will continue to recruit and enroll other eligible           
students were in the process of being evaluated for special needs services. SPCSC has communication 
with the Hawai'i Department of Education 619 Educational Specialist on an ongoing basis to ensure 
that enrollment in the PDG pre-K classrooms are considered as Free and Appropriate Public Education 
(FAPE) for children with disabilities. Formative assessment data will be continuously reviewed to 
inform the school teams if further evaluation is warranted or needed. 
 

Comprehensive Services. SPCSC recognizes that programs such as Head Start provides an exemplar 
example of comprehensive programs. The charter schools, in partnership with the Hawaii  
Department of Education (HIDOE), does provide comprehensive early intervention services which 
includes comprehensive evaluation and support services. The challenge in many of our PDG school 
communities is the limited access to services or limited providers, particularly in rural areas across the 
state where these services are few and far between or non-existent. Thus, although many of the PDG 
charter schools provide referrals for these types of service, most schools lack financial resources to 
provide these direct comprehensive services. The Early Learning Leadership Symposia held each fall 
provides opportunities for schools to brainstorm with other community partners to build an alliance 
with other programs on how comprehensive services can be provided. SPCSC will continue to work 
with these schools and HIDOE to identify and build on these partnerships to bring increased 
awareness to the larger community regarding children and family needs. The PDG charter schools will 
be encouraged to collaborate with their HIDOE complex area offices and community partners to 
creatively strategize ways in which these comprehensive services may be provided. 
 

Alignment within a Birth through Third Grade Continuum. Currently, a kindergarten entry 
assessment (KEA) is not mandatory in Hawai'i; however, SPCSC recognizes the value of KEA data and 
how it can be used to inform both preschool and kindergarten teachers and administrators, as well as 
early childhood and K-12 education stakeholders, on children's academic progress and development 
and readiness for kindergarten. 
 

In the summer of 2016, SPCSC met with the directors of the PDG Year One schools to propose a KEA 
pilot for the PDG program. All of the schools agreed on both the value of assessing the kindergarten 
readiness of their incoming kindergarten students and the importance of comparing the readiness 
levels of PDG graduates and other kindergarteners (both those with other preschool experience and 
those with no preschool experience) to assess the efficacy of their PDG programs. Thus, the PDG 
contracts of all four Year One schools were amended to add kindergarten assessments to the list of 
deliverables. Two out of the four schools agreed to use Teaching Strategies GOLD as their KEA; the 
other two schools, both of which are Hawaiian language immersion schools, agreed to share high- 
level data from their own kindergarten assessment tools. 
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 In preparation for the new kindergarten assessment activities, in Fall 2016, SPCSC provided 
professional development to the two Year One schools' kindergarten teachers at Na Wai Ola and 
Laupahoehoe on Teaching Strategies GOLD, including an overview of the tool and an evidence and 
data workshop. Once the Fall 2016 kindergarten assessments were completed, SPCSC reviewed the 
data with the teachers and administrators to share information about kindergarteners' learning and 
to help inform teacher practice. 
 

SPSCS plans to continue its KEA pilot and expand the number of participating kindergarten classes in 
Year 3. 
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