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Background

* The first three years of a child’s life are a distinct developmental period

* Little information is available about the specific knowledge, skills, and
other attributes (that is, competencies) that are essential to teaching and
caring for infants and toddlers

* [dentifying essential competencies may offer a common language for
assessing job performance and provide a clear structure for
professional growth and development
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The Infant Toddler Teacher and Caregiver Competency (ITTCC) project

* Key foundational activities:

— A scan of existing competency frameworks (today’s focus)

— Literature review to examine associations between competencies and
outcomes

— Scan of measures aligned with competencies

— Examination of other fields that have developed and implemented
competency frameworks
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Key definitions

v Competency: a piece of knowledge (K), a skill (S), or an
attribute (A) essential to the practice of teaching and
caring for infants and toddlers.

v Knowledge is information that may be applied to
practice.

v’ Skills are strategies or abilities that may be applied to
practice.

v’ Attributes are attitudes, beliefs, or other characteristics
that may influence the application of knowledge and
skills to practice.

Competency framework: a compilation of competencies
Intended to convey the range of knowledge, skills, and
attributes essential to a particular area of practice, job, or
profession.
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What are the existing competency frameworks?

* We conducted an internet search and identified 58 frameworks relevant
to infant and toddler (I/T) teachers and caregivers working in centers and
family child care (FCC) homes

* Framework developers

— 51 developed by state agencies or organizations
— 5 developed by a national organization

— 1 developed by a federal agency

— 1 developed by academic researchers

* Alignhment

— 29 described by authors as aligning with other existing frameworks or standards
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Target audiences of the frameworks
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Specificity to I/T teachers and caregivers

* 29 frameworks broadly focused on children from birth to age 5
* 15 frameworks included 1 or 2 I/T specific competencies

* 14 frameworks included 3 or more I/T specific competencies (including
frameworks targeted exclusively to I/T caregivers)

— Focus of the next steps of analysis
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Types of competencies included in frameworks

* All 14 I/T specific frameworks include knowledge and
skill-based competencies

* 11 of the 14 frameworks include attribute-based
competencies
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Content of competencies included in frameworks

* Frameworks organize and refer to competencies in
different ways, for example:
— Framework A: all competencies related to family engagement
presented ds one group

— Framework B: family engagement competencies integrated
with other aspects of practice

* Developed a list of domains to code content of
competencies, for example:

— Competency: “Recognize the importance of engaging
frequently with children through both verbal and non-verbal
communication”

— Coded domain: Social-emotional development
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Domains of competencies included in frameworks
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Key findings

* There are many existing competency frameworks

* Competency frameworks vary in specificity to I/T
teachers and caregivers

* |/T specific frameworks include a wide range of
content

* Skills and knowledge are typically included in
frameworks

* Considerable alignment in the domains covered by
competencies in the I/T specific frameworks
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What’s next for ITTCC?

* Design a study to learn more about how competencies are
being implemented and assessed on the ground
— Experiences of states, institutions of higher education, and/or
professional organizations implementing competency frameworks

— Learn about whether and how center directors, teachers/caregivers,
and family child care providers use competency frameworks
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For more information

https://lwww.acf.hhs.gov/opre/research/project/infant-toddler-teacher-caregiver-
competencies

* Pia Caronongan - pcaronongan@mathematica-mpr.com

Emily Moiduddin emoiduddin@mathematica-mpr.com
 Laura Hoard - Laura.Hoard@ACF.hhs.qov
Kathleen Dwyer - Kathleen.Dwyer@ACF.hhs.qov

e Jenessa Malin - Jenessa.Malin@acf.hhs.gov
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A Model of Knowledge, Dispositions, and Skills to Work Effectively with
Infants, Toddlers, and their Families

Julia Torquati on behalf of Rachel Chazan-Cohen, Claire Vallotton,

and the Collaborative for Understanding the Pedagogy of Infant-Toddler Development (CUPID)
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» Collaborative formed in 2013, led by Claire
Vallotton at Michigan State University

e ~ 50 researchers from 25 universities

e Goals:

* Improve practice in infant/toddler care and
education

» Study and improve our own teaching
» Strengthen university curricula
* Objective:
* |[dentify domains of professional competencies
for the infant/toddler workforce

* Scholarship of Teaching and Learning (SoTL)
effort to better prepare and supﬁort the
infant-toddler workforce via higher education
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 Scholars nominated competencies based on research literature
 Categorized and organized competencies
» Gathered additional input from practitioners and scholars

* Aligned with other competencies and adjusted

« Examined multiple state standards & licensure requirements

* Professional organizations (Zero to Three; CEC-DEC; NAEYC; MI-
AIMH)
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Reflective Practice

Building & Supporting Relationships

Supporting Development & Learning

Guiding Infant/Toddler Behavior

Partnering with and Supporting Diverse Families

Assessing Behavior, Development, & Environments

Including Infants/Toddlers with Special Needs and their Families

Mentoring, Leadership, and Supporting Competencies in Adults

Professionalism
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Reflective
Practice

Guiding I/T Behavior

Behavior Development, &

Building & Supporting Partne]-ﬂng Wlth &
Relationships among: Supporting Families
» Caregiver * Parents
e Child * Peers .
Assessing [

Professionalism

Supporting Development Environments
& Learning of:
» Health . .
« Emotion i gznii?fs Including Infants &
« Motor . Socgial Toddle;? wé Special
eeds

Context: Program Policies, Practices, and Leadership
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States Using Competency Frameworks
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State Capacity Building Center’s (SCBC)
Infant/Toddler Specialist Network (ITSN)

Region 2: 1
New York City
*- Puerto Rico “ a
Virgin Islands
2
v

e Region 3:
I Philadelphia

Region 9:
San Francis

American Samo:

Commonwealth o
Northern Mariana Isla

Federated States of Mi
Guam e

Republic of Ma?sr\qll‘lslands
Republic of Palau '

Region 7:
Kansas City

Region 6:
Dallas

Office of Regional Operations, Administration for Children and Families, U.S. Department of Health and Human
Services. (2016). Regional offices [Web page]. Retrieved from https://www.acf.hhs.gov/oro/regional-offices
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Data from SCBC’s ITSN Quality Scan

State Capacity Building Center
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State Examples
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State/Territory Infant Toddler Credential
Overview

+ Compilation of

NCECDTL National Center on Early Childhood Development, Teaching, and Learning

state/territory credentials,

The purpose of this document is to inform the P! or t of State/Territory (PD) systems. This
e n O r: ; e m e n S O r document was prepared by the Nafional Center on Early Childhood Development, Teaching and Leaming (NCECDTL) and is intended for
qguidance only.
’ The document provides a snapshot of credentialing and PD efferts across the nation by capturing the information available online about the
various appreaches used by statesfterritories. This document does net include the complete or exact text of state/ternitory approaches; nor does it

capture articulation efforts. The information in this document does not include statefterritory updates or revisions made after September 2017 The
document does not yet reflect Tribes.

- -
Statesfterritories could use this document to assess the accuracy of their website information, identify strengths and gaps, get a glimpse of other
statefterritory efforts, and consider articulation and/or portability beyond one's statefterritory’s professional development system needs.
Introduction

There are a number of state and territory agencies, and boards and commissions that have developed or are currently developing infant/toddler
credentials, certificates, or endorsements. The National Center on Early Childhoed Development, Teaching, and Leaming (NCECDTL) identified

[ [
36 states with 3 or as of September 2017. NCECDTL used a commen framework to summarize
these states’ infant/toddler credential, or ceriificate reqy its. The consists of seven typical requirement areas:

1. Secondary school 4. Health and safety ceriification 7.  AssessmentEvaluation
2. Early childhood training/education 5. Observation
6. Documentation

3. Experience
ta ‘ In addition NCECDTL updated information, where applicable, about:

= Additional requirements a statefterrifory may include for credential attainment such as instifutional accreditation requirements
= Credential levelsftiers that define credentials along a career pathway
= Coursework languages that increase access fo credentials
I I d . t .
d . t . . t

E-mail: ecdti@ecetta.info
Phone: 1-844-261-3752
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Infant/Toddler Resource Guide

@ U.S. Department of Health & Human Services & Administration for Children & Famiies | ¢)  Office in Sit ® Office of Chil (TANetwork) | )  Infant-Toddler Resource Guide

About Us

\O Office of Child Care Bo

Infant /Toddler Resource Guide

tate Level Policy PD&TA Infant/Toddler Infant/Toddler

rofessionals Professionals Care Providers Care Video Clips

About the Infant/Toddler Resource Guide

What is the purpose of this guide?

This Resource Guide offers a host of materials to support the development and
implementation of policies and practices for high-quality care for infants and
toddlers. Whether you are a Child Care and Development Fund (CCDF)
Administrator developing policies, a child care provider seeking information and
guidance, or a professional development provider seeking innovative training
materials, this site is for you. Development of this guide is new and actively
growing, so check in frequently to see what resources have been added to
support your work with infants, toddlers, and their families.

Who are the intended users?

We are including resources for three primary audiences:

The Program for Infant/Toddler Care Six Essential Program * CCDF Administrators, staff, and state policy professionals

Practices for Relationship-Based Care = Child care resource and referral administrators, training organization
directors and trainers, higher education institution administrators and early
childhood/child development faculty, and technical assistance organization

These papers promote evidence-based program practices that support gz :
infantitoddier care. administrators and providers

= Infant and toddler teachers, center directors, and family child care providers

0O® 00

(OO}

Regional Infant/Toddler Resources Information
Select a region to connect to an Infant/Toddler specialist in your area

| Region | v] ‘

Child Care State Capacity Building Center. (n.d.). Infant/toddler resource guide [Web page]. Washington, DC: Office of
Child Care. Retrieved from https://childcareta.acf.hhs.gov/infant-toddler-resource-guide
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State Capacity Building Center,
A Service of the Office of Child Care

9300 Lee Highway
Fairfax, VA 22031
Phone: 877-296-2401
Email: CapacityBuildingCenter@ecetta.info

Subscribe to Updates
http://www.occ-cmc.org/occannouncements_sign-up/
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Discussion




* How do these frameworks compare to frameworks for providers caring for
older children? What distinguishes competencies for the infant/toddler
workforce from general ECE workforce competencies?

« How do we define the infant/toddler workforce? Does this include the
infant/toddler specialists who work within states to provide technical
assistance to providers? If we broaden the definition of the workforce, does
this affect how we think about competencies?

- What data do we have and what data do we need for understanding whether
infant/toddler providers possess these competencies? How can we obtain
these data? Are there existing measures of these core competencies?
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- How can we collaborate across state agencies, researchers, institutes of
higher education, and practitioners to collect and use data about ECE
workforce competencies?

* What professional development supports — both pre-service and in-
service — does the infant/toddler workforce need to develop
competencies and improve ECE quality? How do we address this within
a state PD system?

* Given the recent NiTR preconference on infant/toddler provider
wellness, have Kou thought about wellness and self-care for ECE
providers and how this relates to competencies?
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The planning for this CCEEPRC session was funded through the Office of Planning, Research and
Evaluation (OPRE) in the Administration for Children and Families (AF) and managed through a
contract with Child Trends.
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The views expressed in this presentation do not necessarily represent the views or policies of the Office of Planning, Research and Evaluation, the Administration for Children and Families or
the U.S. Department of Health and Human Services.
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