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Early Care and Education Research Resources: 

Equity in Early Care and Education (Annotated Version) 

The Child Care and Early Education Research Connections collection catalogs resources that 

researchers, policymakers, and other professionals find and use for child care and early education 

research. The items outlined in this resource list examine equity in early care and education (ECE). 

They were published between 2016 and 2022 in the United States and are categorized by research 

topic. 

This resource list contains a sampling of the research housed in the Research Connections 

collection. We have provided a topical curated list of additional resources in the Research 

Connections library for further reading. You may find additional resources in the Research 

Connections library by searching for keywords such as “equity” or “diversity.” 

Resource List Topics  

Topics in this research resource include the following: 

▪ Access to quality programming 

▪ Children with special needs 

▪ Economic insecurity 

▪ Exclusionary discipline 

▪ Geographic diversity 

▪ Infants and toddlers 

▪ Racial and ethnic congruence and inequities 

▪ Systems building 

▪ Workforce equity 

Access to Quality Programming 

Ehrlich, S. B., Allensworth, E. M., & Tansey, J. (2022). Meeting families' needs: Attendance 

rates in full-day vs. half-day pre-k. University of Chicago Consortium on School 

Research. https://consortium.uchicago.edu/sites/default/files/2022-02/Pre-

K%20Attendance-Feb%202022-Consortium_0.pdf 

“Authors examined two Chicago initiatives, the 2014 Illinois state federally funded Pre-K 

Development Grant Expansion and the North Lawndale Cluster initiative (NLCI), where Chicago 

Public Schools (CPS) transitioned from half-day to full-day pre-k. The transition to full-day pre-k in 

Chicago schools was analyzed to see if full-day programs correlated with a higher overall 

attendance rate.” 

https://researchconnections.org/childcare/resources/136361
https://researchconnections.org/childcare/resources/136361
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Gulosino, C., & Maxwell, P. (2018). A comprehensive framework for evaluating Shelby 

County school district's voluntary preschool program: The challenges of equity, 

choice, efficiency, and social cohesion. Urban Education. Advance online 

publication. https://doi.org/10.1177/0042085918801885  

“In this article, the Tennessee's Voluntary Prekindergarten (TN-VPK) program in general and the 

Shelby County Schools' VPK program in particular are analyzed using the policy instruments of 

regulation, finance, and support services. The geospatial analysis (geographic information systems 

or "GIS") indicates that many of VPK's site locations are unable to provide access to all qualified 

applicants. For both TN-VPK and Shelby County Schools, it is useful not only to analyze the varied 

aspects of state and federally funded public-choice pre-k programs, but also to evaluate the 

consequences to equity, freedom of choice, productive efficiency, and social cohesion in a 

geospatial context.” 

Hill, L. E., & Prunty, E. (2022). Setting the stage for universal preschool: Is transitional 

kindergarten serving students equitably? Public Policy Institute of California. 

https://www.ppic.org/publication/setting-the-stage-for-universal-preschool/ 

“California is on the cusp of implementing universal preschool—a step that could help level the 

playing field for young children. Over the next few years, all four-year-olds will become eligible for 

Transitional Kindergarten (TK), which has been part of the state’s early learning programs since 

2012. To help prepare for an equitable expansion, we provide a demographic portrait of TK 

students and the districts and schools offering TK, highlighting existing gaps in participation and 

access.” 

Hill, L. E., & Prunty, E. (n.d.). Setting the stage for universal preschool: Is transitional 

Kindergarten serving students equitably?: Technical appendices. Public Policy 

Institute of California.  

“This resource includes data sources, additional figures and tables related to the report Setting the 

Stage for Universal Preschool. Most data were obtained from the California Department of 

Education Transitional Kindergarten enrollment data, 2019–20.” 

Hilty, R., Boddicker-Young, P., Hegseth, D., Thompson, J. A., Bultinck, E., Fojut, J., & Early, 

D. M. (2021). Understanding equitable access to public Montessori pre-K: A case 

study of Montessori recruitment and enrollment practices. Child Trends. 

https://www.childtrends.org/wp-

content/uploads/2021/03/EquitableAccessMontessoriReport_ChildTrends_March202

1.pdf 

“Ensuring equitable access to high-quality early education for families from all racial, ethnic, and 

income backgrounds is a critical component for addressing systemic racism and inequality within 

the public education system. This study examined one piece of this issue by investigating access to 

public Montessori pre-k, as well as barriers that may hinder equitable access. Barriers to accessing 

high-quality educational opportunities often disproportionally affect Black and Latine families and 

families experiencing poverty, and these barriers may contribute to what researchers call the 

‘opportunity gap.’”  

https://researchconnections.org/childcare/resources/38651
https://researchconnections.org/childcare/resources/38651
https://researchconnections.org/childcare/resources/38651
https://researchconnections.org/childcare/resources/136561
https://researchconnections.org/childcare/resources/136561
https://researchconnections.org/childcare/resources/136566
https://researchconnections.org/childcare/resources/136566
https://researchconnections.org/childcare/resources/39279
https://researchconnections.org/childcare/resources/39279
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Hollett, K. B., & Frankenberg, E. (n.d.). Racial disparities in preschool access: Differences in 

enrollment and quality within and between two state programs in Pennsylvania. 

Pennsylvania State University, Center for Education and Civil Rights. 

https://cecr.ed.psu.edu/sites/default/files/CECR.ECE.Report_2.14_FINAL.pdf 

“To explore differences in program enrollment and quality access by race, as well as by other 

salient demographic factors, we analyzed de-identified child-level and provider-level data from 

Pennsylvania’s Office of Child Development and Early Learning, along with demographic data for 

the communities in which children lived from the American Community Survey. Our analysis 

included data from 2014 and 2019, providing two cross-sectional snapshots that helped us 

understand how enrollment trends may have changed over time. A more detailed description of the 

data and methods used in this study is available in the appendix. Additional analyses will be shared 

later in 2022 as part of a report published by the Pennsylvania Department of Education.” 

Hsueh, J. (2021). Challenge and opportunity: Equitable pre-k measures for early learning. 

MDRC. https://www.mdrc.org/sites/default/files/Gates-Challenge_Opp_FINAL.pdf 

“This is a discussion of ways in which the measurement of child development and prekindergarten 

classroom quality could be changed to become more inclusive of populations of minority children.” 

Meek, S., Williams, C., Bostic, B., Iruka, I. U., Blevins, D., Catherine, E., & Alexander, B. 

(2021). Building a universal preschool system around Head Start: Guiding an 

equitable pandemic recovery. Arizona State University, Center for Child and Family 

Success, Children's Equity Project; Century Foundation. 

https://childandfamilysuccess.asu.edu/sites/default/files/2021-08/headstart-report-

080221%20%281%29.pdf 

“This brief focuses on one element of the AFP—universal preschool—and describes how, 

alongside other elements like quality child care, child tax credits, and paid family leave, it can 

bridge opportunity gaps and promote healthy, positive outcomes for young learners.” 

Soto, X., Meek, S., & Iruka, I. U. (2022). Advancing equity through Head Start's Program 

Information Report. Arizona State University, Center for Child and Family Success, 

Children's Equity Project. 

https://childandfamilysuccess.asu.edu/sites/default/files/2022-04/equity-HS-data-

041522.pdf 

“In this brief we propose expanding the existing reporting by collecting and publishing program- and 

classroom-level data, reporting disaggregated data across different demographic variables across 

all indicators, and including a new equity section that captures linguistic equity for dual language 

learners and speakers of different varieties of English, intersectionality and children with 

disabilities, disproportionality in discipline and transitions, workforce equity, and equitable services 

and positive experiences for families. Revising the data currently gathered through the PIR will be 

key toward Head Start’s continued growth toward equity, and to ensure programs are well 

equipped to meet the diverse needs of all the children and families they serve.” 

Explore more resources on access to quality programming in this curated list from Research 

Connections. 

https://www.researchconnections.org/childcare/resources/136071
https://www.researchconnections.org/childcare/resources/136071
https://researchconnections.org/childcare/resources/136331
https://researchconnections.org/childcare/resources/136861
https://researchconnections.org/childcare/resources/136861
https://www.researchconnections.org/childcare/resources/135796
https://www.researchconnections.org/childcare/resources/135796
https://researchconnections.org/childcare/search/resources?search_api_fulltext=quality&sort_bef_combine=rscfld_resource_date_internal_datefld_DESC&items_per_page=50&f%5B0%5D=publication_date%3A%28min%3A2016%2Cmax%3A2022%29&f%5B1%5D=topic%3A390
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Children with Special Needs 

Costanzo, M., & Magnuson, K. A. (2019). Child care for families raising children with 

disabilities: The role of federal policy in equitable access. University of Wisconsin-

Madison, Center for Financial Security, Retirement and Disability Research Center. 

https://cfsrdrc.wisc.edu/files/working-

papers/WI19_03_Costanzo.Magnuson_FinalPaper_11.11.19-(1).pdf  

“Access to affordable and appropriate child care is a crucial employment support for families and 

may be particularly salient for families with young children with disabilities. Without access to 

quality child care, parents may not be able to find and maintain employment, increasing the 

likelihood of economic precarity for families that are already likely to experience economic 

hardship. In this study, we use data from the ECLS-B to examine whether child care arrangements 

differ by disability status. We find that having an identified disability in childhood, and particularly 

IEP receipt, is associated with increased likelihood of attending center-based and part-time care as 

well as lower child care costs. We employ a difference-in-difference framework to examine 

changes in maternal employment rates at kindergarten enrollment by disability status; the results of 

the difference-in-difference analysis are generally not significant, but they do show a smaller rate of 

change in maternal employment at kindergarten enrollment for parents of children with disabilities 

compared to parents of typically developing peers. These results are consistent with the conclusion 

that current federal policies support access to child care for children with disabilities.” 

Gillispie, C. (2021). Our youngest learners: Increasing equity in early intervention. Education 

Trust (American Association for Higher Education). https://edtrust.org/wp-

content/uploads/2014/09/Increasing-Equity-in-Early-Intervention-May-2021.pdf 

“There are several strategies states can use to address systemic racial inequities in the health and 

education systems in which early intervention services take place. In this report, we identify the 

strengths of state approaches and opportunities for increasing equity in providing early intervention 

services.” 

Explore more resources on children with special needs in this curated list from Research 

Connections. 

Economic Insecurity 

Adams, G., & Pratt, E. (2021). Assessing child care subsidies through an equity lens: A 

review of policies and practices in the Child Care and Development Fund [Executive 

summary]. Urban Institute. 

https://www.urban.org/sites/default/files/publication/104777/assessing-child-care-

subsidies-through-an-equity-lens.pdf#page=5 

“This is a summary of a description of the parent experience of getting and keeping a child care 

subsidy, including the types of care available to parents eligible for subsidies. It is also a discussion 

of the role of child care subsidy policy in addressing racial inequalities among families with young 

children. Each section contains recommendations to change policy in ways to promote the use of 

child care subsidies as a tool for promoting racial equity in the United States.” 

https://researchconnections.org/childcare/resources/37560
https://researchconnections.org/childcare/resources/37560
https://researchconnections.org/childcare/resources/136106
https://www.researchconnections.org/childcare/search/resources?search_api_fulltext=disabilities&sort_bef_combine=rscfld_resource_date_internal_datefld_DESC&items_per_page=50&f%5B0%5D=publication_date%3A%28min%3A2016%2Cmax%3A2022%29&f%5B1%5D=topic%3A356&f%5B2%5D=topic%3A390&f%5B3%5D=topic%3A402
https://researchconnections.org/childcare/resources/129996
https://researchconnections.org/childcare/resources/129996
https://researchconnections.org/childcare/resources/129996
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Adams, G., & Pratt, E. (2021). Assessing child care subsidies through an equity lens: A 

review of policies and practices in the Child Care and Development Fund. Urban 

Institute. https://www.urban.org/sites/default/files/publication/104777/assessing-

child-care-subsidies-through-an-equity-lens.pdf 

“This is a description of the parent experience of getting and keeping a child care subsidy. It is also 

a discussion of the role of child care subsidy policy in addressing racial inequalities among families 

with young children. Each section contains recommendations to change policy in ways to promote 

the use of child care subsidies as a tool for promoting racial equity in the United States.” 

Connors, M. C., Stein, A. G., Ehrlich, S. B., Francis, J., Kabourek, S. E., & Easton, J. Q. 

(2021). A path to equity: From expanded pre-kindergarten access to success in 

elementary school. Start Early; NORC; University of Chicago Consortium on School 

Research. https://www.startearly.org/app/uploads/2021/06/PUBLICATION_Path-to-

Equity-Brief_June-2020.pdf 

“This brief presents new findings: Geographic placement of full-day pre-k matters not only for more 

equitable pre-k access and enrollment, but also for academic outcomes in early elementary school. 

Students—especially in high-priority student groups—who were eligible to enroll in pre-k after the 

policy changes had higher math scores and grades in early elementary school than did students 

eligible for pre-k before the policy changes. These benefits are partly explained by the fact that 

Black students and those living in lowest-income neighborhoods lived closer to full-day school-

based pre-k options post-policy, which in turn was related to increased enrollment in full-day pre-k, 

higher kindergarten entry skills, and ultimately better 2nd grade academic outcomes.” 

Hardy, E., Joshi, P., Ha, Y., & Giapponi Schneider, K. (2018). Subsidized child care in 

Massachusetts: Exploring geography, access, and equity. Brandeis University, 

Institute for Child, Youth, and Family Policy. 

https://www.diversitydatakids.org/sites/default/files/file/geoofsubsidizedcarefullrepo

rt.pdf 

“This report provides a synthesis of five years of geographic and spatial research related to issues 

of access to federally subsidized child care for low-income working families in Massachusetts. The 

purpose of this research synthesis is to (1) synthesize findings related to geographic access to and 

supply of subsidized child care in Massachusetts in order to inform child care policymaking in 

Massachusetts, other states, and at the federal level and (2) synthesize geographic analysis 

methods, data sources, measurement approaches and technologies used to conduct this research 

in order to offer a starter resource/toolkit for other researchers, analysts and policymakers in 

Massachusetts, and in other states This report is a product of the Massachusetts Child Care 

Research Partnership, in collaboration with the diversitydatakids.org project at Brandeis University. 

In addition to informing child care policy issues in Massachusetts, the report is designed to serve 

as a resource for other analysts, researchers and policymakers working to develop methods and 

tools to analyze, monitor and address issues of child care and early education access and supply.” 

https://researchconnections.org/childcare/resources/129991
https://researchconnections.org/childcare/resources/129991
https://researchconnections.org/childcare/resources/135306
https://researchconnections.org/childcare/resources/135306
https://researchconnections.org/childcare/resources/37247
https://researchconnections.org/childcare/resources/37247
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Madill, R., Lin, V.-K. B., Friese, S., & Paschall, K. W. (2018). Access to early care and 

education for disadvantaged families: Do levels of access reflect states' child care 

subsidy policies? (Child Trends Report No. 2018-07). Child Trends. 

https://www.childtrends.org/wp-

content/uploads/2018/02/OPREResultsBriefAccessDisadvantaged-

FamiliesUpdate_ChildTrends_March1.pdf 

“To our knowledge, no studies have asked which combinations of subsidy policies are associated 

with better access to ECE for low-income families (relative to higher-income families), from either a 

demand perspective (i.e., the perspective of the family) or a supply perspective (i.e., the availability 

of high-quality ECE providers serving subsidized children). The fact that subsidy funds are limited 

makes it essential to understand the benefits and consequences of different combinations of 

subsidy policies as they relate to parents' access to high-quality ECE.” 

Mattingly, M. J., & Carson, J. A. (2021). Proposal to offset families' child-care costs could 

enhance equity by dramatically cutting poverty among people of color across New 

England (Issue Brief 2021-3). Federal Reserve Bank of Boston; University of New 

Hampshire, Carsey School of Public Policy. https://www.bostonfed.org/-

/media/Documents/Community%20Development%20Issue%20Briefs/cdbrief32021.pd

f  

“In this brief, authors Beth Mattingly and Jess Carson consider the impact of capping child-care 

expenses for New Englanders paying out of pocket for child care. Using the Census Bureau’s 

Supplemental Poverty Measure, they find that poverty would decline by 40 percent among New 

Englanders in families paying for care if out-of-pocket payments were eliminated for those below 

their state median income and capped at 7 percent of income for higher-earning families. Absolute 

reductions would be greatest for Black and Hispanic New Englanders, meaning that such a policy 

change would also bring their poverty rate closer to rates among white New Englanders, thereby 

decreasing the racial/ethnic poverty-rate gap.” 

Shaw, S. H., Hirilall, A., & Halle, T. (2020). Facilitating access to early care and education for 

children experiencing homelessness (OPRE Research Brief #2020-12). United 

States, Administration for Children and Families, Office of Planning, Research and 

Evaluation. 

https://www.acf.hhs.gov/sites/default/files/opre/facilitating_access_to_early_care_an

d_ed.pdf  

“The experience of homelessness is a known risk factor for young children, ages birth to 5. 

Children experiencing homelessness benefit from early care and education (ECE); however, 

states, communities and ECE providers face many barriers to ensuring access to care for these 

young children. The purpose of this brief is to: (1) discuss the barriers to accessing ECE among 

families experiencing homelessness and (2) describe ways in which states and communities 

support the enrollment of children experiencing homelessness in ECE. We provide a summary of 

the methods and findings from a series of key informant interviews with agency or organization 

leaders in selected states and communities. To conclude, we summarize interview themes, 

highlight relevant resources, and discuss the next steps for supporting ECE access for this 

population.” 

https://researchconnections.org/childcare/resources/35767
https://researchconnections.org/childcare/resources/35767
https://researchconnections.org/childcare/resources/35767
https://researchconnections.org/childcare/resources/129386
https://researchconnections.org/childcare/resources/129386
https://researchconnections.org/childcare/resources/129386
https://researchconnections.org/childcare/resources/38042
https://researchconnections.org/childcare/resources/38042
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Ullrich, R., Schmit, S., & Cosse, R. (2019). Inequitable access to child care subsidies. Center 

for Law and Social Policy. 

https://www.clasp.org/sites/default/files/publications/2019/04/2019_inequitableacces

s.pdf 

“This brief examines children's access to CCDBG–funded child care in states by race and ethnicity 

using publicly available data from fiscal year (FY) 2016, building upon CLASP's previous disparate 

access research.” 

Explore more resources on economic insecurities in this curated list from Research Connections. 

Exclusionary Discipline 

Build Initiative. (n.d.). Summary of research on the dimensions of contributing to expulsion 

and suspension in early childhood settings. https://buildinitiative.org/wp-

content/uploads/2021/07/Expulsion-Research-handout-March-2020.pdf 

“As states and territories consider strategies to prevent and ultimately eliminate expulsion and 

suspension in the early years, why early learning programs suspend or expel young children needs 

to be explored. The reasons can be considered as four dimensions of the problem: 1) the structure 

of quality with policies that increase the likelihood of expulsion and suspension; 2) the absence of 

deep understanding of child development, 3) racial disparities in discipline, and 4) young children 

who need more and different support than can be provided by an educator or an early learning 

setting alone.” 

Fabes, R. A. (2020). Exclusionary Discipline in U.S. Public School Early Childhood 

Education. Arizona State University. 

“The purpose of this research is to examine the prevalence, disparities, and factors associated with 

the use of exclusionary discipline in U.S. public school–affiliated preschool programs. We plan to 

do this by conducting secondary data analyses using data from the 2015–2016 U.S. Department of 

Education Civil Rights Data Collection (CRDC) as well as secondary datasets from the National 

Center for Education Statistics (NCES), the U.S. Census, and the Children’s Opportunity Index 

(e.g.,www.diversitydatakids.org). Exploratory, single-level, and multilevel statistical models will be 

used to identify the factors that predict the use of exclusionary discipline at the school-, school 

district-, census tract-, county-, and state-levels. Outputs from these models will be used to create 

maps to identify the contexts with high and low rates of exclusionary discipline. These outputs will 

provide guidance and insight to educators and policymakers who are developing strategies 

designed to reduce the use of exclusionary discipline in preschool contexts. As such, the impact of 

this work will provide a basis for new information for researchers, practitioners, and policy-makers 

that can be used to reduce and eliminate the use of exclusionary discipline in the context of early 

childhood education (and beyond).” 

Giordano, K., Vega, V., & Gubi, A. (2022). Expelled from childcare: Suspension and 

expulsion practices in one state's community childcare centers. Early Childhood Education 

Journal, 50(1), 135-144. https://doi.org/10.1007/s10643-020-01134-5 

“This study attempted to comprehensively assess the prevalence of suspension and expulsion 

practices in one state’s community child care centers. It explored the characteristics of 

suspended/expelled students, child care program demographics, and the reasons child care 

centers cited for their chosen disciplinary actions. Data from 368 participants found that 199 

individual children were suspended in a 12-month period and the most common reason cited for 

these suspensions was that the child was hurting others. In this timeframe, 196 individual children 

https://researchconnections.org/childcare/resources/37093
https://www.researchconnections.org/childcare/search/resources?sort_bef_combine=rscfld_resource_date_internal_datefld_DESC&items_per_page=50&f%5B0%5D=publication_date%3A%28min%3A2016%2Cmax%3A2022%29&f%5B1%5D=topic%3A311&f%5B2%5D=topic%3A382&search_api_fulltext=income
https://researchconnections.org/childcare/resources/136626
https://researchconnections.org/childcare/resources/136626
https://researchconnections.org/childcare/resources/126991
https://researchconnections.org/childcare/resources/126991
https://www.researchconnections.org/childcare/resources/135046
https://www.researchconnections.org/childcare/resources/135046
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were expelled, also most often for hurting others. The majority of administrators reported that they 

did not have the resources to support a child displaying challenging behaviors. Finally, the authors 

discuss implications for program administrators, state legislation, and funding.” 

Miles, E. M., Stoker, J., Senehi, N., Ash, J., Schlueter, L., Baumann, C., & Barney, J. (2021). 

Suspension and expulsion in Colorado early care and education settings: Child, 

program, and community-level predictors. Infant Mental Health Journal, 42(6), 767-

783. https://doi.org/10.1002/imhj.21944 

“Expulsion presents a significant risk in early care and education (ECE) settings due to its 

association with early disadvantage and frequency of use. A statewide survey was conducted to 

characterize ECE suspension and expulsion (S/E) in Colorado. Child, program, and community-

level factors were examined as predictors of S/E, alongside preventative intervention supports 

capable of reducing S/E. Six hundred and sixty-three licensed child care programs participated in 

the survey, providing information on 19,848 enrolled children, 312 suspensions, and 74 expulsions. 

A series of multilevel hierarchical regressions were conducted, examining predictors for S/E. 

Children with IEPs/IFSPs were disproportionately suspended; 2–3-year-olds were 

disproportionately expelled; and boys, 5–6-year-olds, and children with disabilities were 

disproportionately suspended and expelled. Center-based programs, lower quality ratings, and 

“zero tolerance” policies predicted greater use of suspension. In contrast, school-district affiliation 

and knowledge of how to access infant and early childhood mental health consultation (IECMHC) 

decreased suspension. Lower levels of regional child poverty predicted higher use of expulsion. 

Affiliation with a school-district, IECMH consultant-led training, and use of quality coaches 

predicted decreased expulsion. This study identifies the need for ongoing protection for children 

with IEPs/ IFSPs and the preventative interventions that mitigate risk for S/E.” 

Zinsser, K. M., Silver, H. C., Shenberger, E. R., & Jackson, V. (202X). A systematic review of 

early childhood exclusionary discipline. Review of Educational Research. 

https://doi.org/10.3102/00346543211070047 

“Young children (birth to age 5) are more likely to be expelled or suspended than school-aged 

children, but we know comparatively little about the precursors to and prevention of exclusion in 

early childhood settings. Furthermore, what research has been conducted has not been 

systematically synthesized to inform policy and funding decisions. The present review seeks to 

determine how early childhood exclusion is defined and assessed in the academic literature. 

Studies measuring early childhood suspension or expulsion were systematically gathered and 

coded for study characteristics, definitions, and measures of exclusionary discipline and disparity, 

and factors associated with exclusion rates. Results (n = 20) show an accelerating pace of inquiry 

that attends to multiple levels of the ecological system (children, teachers, and programs) across 

diverse settings (home-, center-, and school-based care). Additional research that draws on data 

spanning multiple types of early care and education settings is needed to inform legislation and 

intervention funding decisions.” 

Explore more resources on exclusionary discipline in this curated list from Research 

Connections. 

https://www.researchconnections.org/childcare/resources/132346
https://www.researchconnections.org/childcare/resources/132346
https://researchconnections.org/childcare/resources/136821
https://researchconnections.org/childcare/resources/136821
https://www.researchconnections.org/childcare/search/resources?search_api_fulltext=discipline%20suspension&sort_bef_combine=rscfld_resource_date_internal_datefld_DESC&items_per_page=50&f%5B0%5D=publication_date%3A%28min%3A2016%2Cmax%3A2022%29
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Geographic Diversity 

Acevedo-Garcia, D., Noelke, C., & McArdle, N. (2020). The geography of child opportunity: 

Why neighborhoods matter for equity: First findings from the Child Opportunity 

Index 2.0. Heller School for Social Policy and Management. 

http://www.diversitydatakids.org/sites/default/files/file/ddk_the-geography-of-child-

opportunity_2020v2_0.pdf 

“This is a report on the initial measurement of neighborhood quality using the Child Opportunity 

Index 2.0 in 100 metropolitan areas across the United States. This new metric considers many 

factors, including early education, to provide a score indicating the likelihood of adult success for 

children growing up in each census tract. The early education variables contributing to each 

neighborhood score are early childhood education centers, center quality, and enrollment in early 

childhood education. These scores are combined with dozens of other measurements of schools, 

higher education, the natural environment, and health insurance coverage. Comparisons across 

and within metropolitan areas paint a more nuanced picture of the link between location and child 

opportunity.” 

Ehrlich, S. B., Connors, M. C., Stein, A. G., Francis, J., Easton, J. Q., Kabourek, S. E., & 

Farrar, I. C. (2020). Closer to home: More equitable pre-k access and enrollment in 

Chicago. University of Chicago Consortium on School Research; NORC; Start Early. 

https://consortium.uchicago.edu/sites/default/files/2020-10/Pre-K%20Enrollment-

Access%20Closer%20to%20Home-Oct%202020-

Consortium_NORC_Start%20Early.pdf  

“As pre-kindergarten (pre-k) expands across the country, school districts are making choices about 

where to place pre-k classrooms and developing policies for how families can apply and which 

children are enrolled. In doing so, districts are pulling policy levers that influence students' access 

to pre-k. Research shows that some families have less access to pre-k than others, which 

contributes to inequitable enrollment within districts. This descriptive study explores whether and 

how Chicago's school-based pre-k system was more equitable after the district implemented a set 

of policies focused on changing access to and enrollment in school-based pre-k. Specifically, we 

compare patterns of enrollment and geographic access (i.e., distance from home to a school with 

pre-k and number of pre-k classrooms nearby), and use multilevel logistic regression analyses to 

examine how access was related to enrollment for different student groups before and after the 

policy changes. Results show that both access to, and enrollment in, full-day pre-k expanded 

substantially among Black students, lowest-income students, and students living in mostly Black 

neighborhoods, even as overall school-based pre-k enrollment remained relatively constant. There 

was a modest association between access to and enrollment in full-day pre-k (but not any pre-k), 

and this relationship became stronger following the policy changes, especially for high-priority 

student groups. Findings demonstrate that the geographic distribution of school-based pre-k 

(particularly full-day) may be an important policy lever for addressing inequities in student access 

and enrollment in Chicago and have implications for other school districts implementing similar 

efforts nationwide.” 

https://researchconnections.org/childcare/resources/38271
https://researchconnections.org/childcare/resources/38271
https://researchconnections.org/childcare/resources/38271
https://researchconnections.org/childcare/resources/38577
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Illinois Action for Children. (2019). State-funded preschool availability in Illinois depends 

upon where you live: An equity analysis of ISBE Pre-K resources. 

https://higherlogicdownload.s3.amazonaws.com/ACTFORCHILDREN/f8e9848a-47b2-

4792-9e90-a35961561f37/UploadedImages/Documents/IAFC_Equity-Analysis-

Report_BRIEF_09-2019.pdf 

“School districts have the flexibility to define risk factors for children to meet local circumstances, 

such as living in families with low incomes, poverty incomes or in deep poverty, having a special 

need, being a dual-language learner, having a teen parent or experiencing homelessness. We call 

these children "priority children" rather than "at-risk" in this brief. We also follow the state's 

determination that some children may have "multiple risk factors" or measurably deeper need, and 

we call these "highest priority children." To determine whether preschool-aged children in Illinois 

are receiving equitable support from the state—especially priority children—we analyzed how the 

state distributes preschool funding.” 

Morning Consult. (2021). Understanding rural parents child care needs. Bipartisan Policy 

Center. https://bipartisanpolicy.org/download/?file=/wp-

content/uploads/2021/10/BPC-Rural-Parents-Analysis-9.14-Additional-Analysis-

min.pdf  

“The research conducted by Morning Consult on behalf of the Bipartisan Policy Center seeks to 

understand current use of and demand for child care among parents in rural communities. Specific 

research objectives include [the following]: 1. Understand child care needs among rural parents 2. 

Explore accessibility of child care providers in rural communities 3. Understand the extent rural 

parents have considered formal child care options when selecting a care arrangement and top-of-

mind considerations when choosing a child care provider. 4. Use of financial supports for child 

care, including federal tax credits.” 

Explore more resources on geographic diversity in this curated list from Research Connections. 

Infants and Toddlers 

Cosse, R., Schmit, S., Ullrich, R., Cole, P. A., Colvard, J., & Keating, K. (2018). Building 

strong foundations: Racial inequity in policies that impact infants, toddlers, and 

families. Center for Law and Social Policy; Zero to Three (Organization). 

https://www.zerotothree.org/document/1161 

“This paper explores racial disparities, including the policies that drive them, among infants and 

toddlers and their families. It highlights key examples in recent history and their continued 

consequences for young children of color and their families. The paper concludes with 

recommendations to ensure new or reformed policies to reduce racial disparities.” 

Hains, D., & Neuenswander, A. (2021). The state of child care for babies: The need to do 

better for our youngest children. Zero to Three (Organization). 

https://www.zerotothree.org/document/1871 

“This brief draws on data reported in the 2020 Yearbook to highlight how a lack of public 

investment in child care leads to high costs for families. The first section of the report focuses on 

data related to children’s access to child care and state policies impacting the quality of care 

available. The second section highlights specific state strategies working to enhance children’s 

access to quality child care, while the third provides recommendations to federal policymakers to 

do the same.” 

https://researchconnections.org/childcare/resources/37288
https://researchconnections.org/childcare/resources/37288
https://researchconnections.org/childcare/resources/130676
https://www.researchconnections.org/childcare/search/resources?sort_bef_combine=rscfld_resource_date_internal_datefld_DESC&items_per_page=50&f%5B0%5D=publication_date%3A%28min%3A2016%2Cmax%3A2022%29&f%5B1%5D=topic%3A275&f%5B2%5D=topic%3A311&search_api_fulltext=location
https://researchconnections.org/childcare/resources/136661
https://researchconnections.org/childcare/resources/136661
https://researchconnections.org/childcare/resources/136661
https://www.researchconnections.org/childcare/resources/136616
https://www.researchconnections.org/childcare/resources/136616
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Jessen-Howard, S., Malik, R., & Falgout, M. (2020). Costly and unavailable: America lacks 

sufficient child care supply for infants and toddlers. Center for American Progress. 

https://cdn.americanprogress.org/content/uploads/2020/08/03133105/Costly-and-

Unavailable.pdf 

“Expanding on previous child care supply analysis, the Center for American Progress collected 

data on infant and toddler child care supply from 19 states and the District of Columbia. In total, the 

sample represents close to 40 percent of the U.S. population. This study finds that in these states 

(1) There are more than four children under age 3 per licensed child care slot, or enough licensed 

child care to serve just 23 percent of infants and toddlers. (2) Licensed child care is more than 

three times as scarce for children ages 0 to 2 than it is for those ages 3 to 5. (3) Using CAP's 

working definition for child care deserts—places where there are three or more children for each 

licensed child care slot—more than 80 percent of the counties in this study would be classified as 

an infant and toddler child care desert.” 

Explore more resources on equity in infant and toddler care in this curated list from Research 

Connections.  

Racial and Ethnic Congruence and Inequities 

Chan, E. W. (2020). Preschool for all? Enrollment and maternal labour supply implications of 

a bilingual preschool policy. Applied Economics, 52(9), 970-986. 

https://doi.org/10.1080/00036846.2019.1646881  

“Previous research supports the effectiveness of preschool in various contexts, yet there is limited 

evidence whether universal-type preschool policies induce changes in enrollment. While certain 

states have enacted universal preschool policies, some have also considered bilingual preschool 

mandates, either as a supplementary or stand-alone policy, requiring schools to open up bilingual 

classrooms for children from non–English speaking families. The question of whether bilingual 

preschool policies can induce enrollment and close achievement gaps between English learners 

and English speakers is particularly important today for urban cities and states with large immigrant 

populations. In this study, I exploit exogenous variation from the first bilingual prekindergarten 

mandate in Illinois to estimate the causal effects on preschool enrollment and maternal labor 

supply of recently immigrated and Hispanic families. Utilizing a difference-in-differences strategy, 

estimates suggest significant effects on preschool enrollment between 18% and 20% and no 

effects of increasing maternal labor supply in Illinois. Estimates are robust to various specifications, 

control groups, and timeframes. I use the analysis to further discuss whether universal preschool 

policies are designed sufficiently for access and inclusion of various student types and contribute to 

our understanding on the effectiveness of using child care subsidies to increase the welfare of low-

income families.” 

Curenton, S. M., Hardy, E., Ibekwe-Okafor, N., & Dobbins, D. R. (n.d.). Financing an anti-

racist child care system. Child Care Aware of America. 

https://info.childcareaware.org/hubfs/Financing%20Anti-

Racist%20Child%20Care%20System%20(Digital).pdf 

“The purpose of this brief is to examine one crucial dimension of U.S. child care policies—

financing—with a racial equity lens. We consider what is required to achieve an anti-racist child 

care system and explore some preliminary data points to assess where we are relative to that 

aspiration.” 

https://www.researchconnections.org/childcare/resources/38400
https://www.researchconnections.org/childcare/resources/38400
https://www.researchconnections.org/childcare/search/resources?sort_bef_combine=rscfld_resource_date_internal_datefld_DESC&items_per_page=50&f%5B0%5D=publication_date%3A%28min%3A2016%2Cmax%3A2022%29&f%5B1%5D=topic%3A312&f%5B2%5D=topic%3A313&f%5B3%5D=topic%3A390&search_api_fulltext=infant
https://researchconnections.org/childcare/resources/38051
https://researchconnections.org/childcare/resources/38051
https://researchconnections.org/childcare/resources/136701
https://researchconnections.org/childcare/resources/136701
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Davidson, K., & Roopnarine, J. L. (2021). Ethnic-racial socialization in early childhood: 

Effects of parent-teacher congruency on children's social and emotional 

development. Early Child Development and Care. 

https://doi.org/10.1080/03004430.2021.1967948 

“Using propositions within critical race theory, this study examined differences between parent and 

teacher engagement in ethnic-racial socialization and links between parent–teacher congruence in 

ethnic/racial socialization and children’s social and emotional development across racial and ethnic 

groups. The participants were 59 parents or guardians and their preschool-aged children from 

diverse ethnic-racial backgrounds and 12 Head Start teachers. Parents used ethnic-racial 

socialization more than teachers; parents and teachers used egalitarian messages most frequently. 

Bayesian analyses revealed significant ethnic-racial group differences in parents’ use of egalitarian, 

preparation for bias, and cultural socialization messages. Gender and race had significant impacts 

on teacher-reported protective factors. Mismatch in parent-teacher levels of egalitarian and cultural 

socialization were evident predictors of lower social-emotional functioning in children. Findings 

highlight the importance of ethnic-racial socialization in Head Start children’s early social 

development and may be useful in informing early childhood practices relating to cultural 

continuity.” 

Fibla, L., Kosie, J. E., Kircher, R., Lew-Williams, C., & Byers-Heinlein, K. (2022). Bilingual 

language development in infancy: What can we do to support bilingual families? 

Policy Insights from the Behavioral and Brain Sciences, 9(1), 35-43. 

https://doi.org/10.1177/23727322211069312 

“Many infants and children around the world grow up exposed to two or more languages. Their 

success in learning each of their languages is a direct consequence of the quantity and quality of 

their everyday language experience, including at home, in daycare and preschools, and in the 

broader community context. Here, we discuss how research on early language learning can inform 

policies that promote successful bilingual development across the varied contexts in which infants 

and children live and learn. Throughout our discussions, we highlight that each individual child’s 

experience is unique. In fact, it seems that there are as many ways to grow up bilingual as there 

are bilingual children. To promote successful bilingual development, we need policies that 

acknowledge this variability and support frequent exposure to high-quality experience in each of a 

child’s languages.” 

Garner, P. W., Shadur, J. M., & Toney, T. (2021). The effects of teacher–child racial 

congruence, child race, and emotion situation knowledge on teacher—child 

relationships and school readiness. Psychology in the Schools, 58(10), 1995-2016. 

https://doi.org/10.1002/pits.22567 

“We examined whether teacher–child racial congruence and child race moderated the association 

between children's emotion situation knowledge and the dimensions of teacher–child relationship 

quality (i.e., closeness, conflict, and dependency). We also investigated these dimensions as 

mediators linking emotion situation knowledge and later school readiness. Participants were 303 

white and African American preschoolers and their teachers who were also racially diverse. For 

white preschoolers, teacher-child closeness was more likely and teacher-child conflict and 

dependency were less likely when their teachers matched them in race. For African American 

children, teacher-child conflict and dependency were more likely when their teachers matched 

them in race. Emotion situation knowledge and teacher-child closeness were positively related to 

later school readiness. Findings are discussed in the context of recommendations for policies and 

practices encouraging culturally responsive, equitable, and positive social–emotional instructional 

https://researchconnections.org/childcare/resources/136116
https://researchconnections.org/childcare/resources/136116
https://researchconnections.org/childcare/resources/136116
https://researchconnections.org/childcare/resources/136756
https://researchconnections.org/childcare/resources/136756
https://www.researchconnections.org/childcare/resources/132396
https://www.researchconnections.org/childcare/resources/132396
https://www.researchconnections.org/childcare/resources/132396
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approaches that motivate, support, and sustain positive teacher-child relationships in early 

childhood classrooms.” 

Greenberg, E., Michie, M., & Adams, G. (2018). Expanding preschool access for children of 

immigrants. Urban Institute. 

https://www.urban.org/sites/default/files/publication/96546/expanding_preschool_ac

cess_for_children_of_immigrants.pdf 

“This study is the second project, and it explores strategies in four communities with unusually high 

rates of enrollment among low-income immigrant families and negligible (or nonexistent) gaps in 

enrollment between children of immigrants and children of U.S.–born parents. We focus on 

children's involvement in state-funded preschool initiatives, also known as prekindergarten, in 

Dearborn, Michigan; Atlanta, Georgia; King County, Washington; and Houston, Texas. These 

communities are situated within diverse preschool and immigration policy contexts and represent a 

mix of old and new immigrant destinations, homogeneous and heterogeneous immigrant 

populations, and countries of origin. We selected these communities to provide a range of 

perspectives, seeking to identify common themes and key strategies as well as site-specific 

adaptations to preschool enrollment barriers. Understanding how to reduce barriers to preschool 

access for immigrant families is key to informing preschool programs and policies in states and 

communities nationwide. The analyses in this report are based on individual and group interviews 

with parents and stakeholders. Between November 2016 and February 2017, we spoke with 134 

parents from immigrant families and 106 stakeholders across the four study sites.” 

Iruka, I. U., Curenton, S. M., Sims, J., Harris, K., & Ibekwe-Okafor, N. (2021). Ethnic-racial 

identity formation in the early years. Hunt Institute. 

https://www.researchgate.net/profile/Stephanie-

Curenton/publication/357538567_ETHNIC-

RACIAL_IDENTITY_FORMATION_IN_THE_EARLY_YEARS/links/61d34c4bda5d105e5

519170d/ETHNIC-RACIAL-IDENTITY-FORMATION-IN-THE-EARLY-YEARS.pdf 

“Children’s ethnic-racial identity formation is a critical aspect of their development and has 

implications across the lifespan. However, there has been limited attention to children’s ethnic-

racial identity formation, especially among young children of color. This paper provides the current 

evidence of ethnic-racial identity formation in the early years (ages 0–8). Guided by the literature 

primarily focused on older age youth, there is growing evidence of the importance of ethnic-racial 

identity for young children’s cognitive and social-emotional development, school engagement and 

success. The early years are a sensitive period for the formation of positive ethnic-racial 

identification because it is during these years that personality is first formed, so this is an 

opportunity to grow the evidence and, more importantly, include it as a critical outcome for 

children’s healthy development and an area for inclusion on national, state, and local indicators of 

child well-being and worthy of intervention and support. In addition to noting gaps and opportunities 

for innovation, we call on the need for a cohesive infrastructure, such as a research-practice 

partnership, focused on developing and implementing a plan that strengthens the research 

evidence while also integrating ethnic-racial identity and factors that support this outcome in quality 

rating systems and standards and professional development systems.” 

Park, M., Zong, J., & Batalova, J. (2018). Growing superdiversity among young U.S. dual 

language learners and its implications. Migration Policy Institute. 

https://www.migrationpolicy.org/sites/default/files/publications/SuperDiversityAmon

gDLLs_FINAL.pdf 

“Drawing on analysis of data from the U.S. Census Bureau’s 2011–15 American Community 

Survey (ACS) and the 2000 decennial census, this report builds a portrait of the DLL population 

https://researchconnections.org/childcare/resources/35624
https://researchconnections.org/childcare/resources/35624
https://researchconnections.org/childcare/resources/136876
https://researchconnections.org/childcare/resources/136876
https://researchconnections.org/childcare/resources/136761
https://researchconnections.org/childcare/resources/136761
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nationwide before delving into an exploration of diversity within it and at the state and local level. In 

doing so, the report sheds light on the demographic reality and related challenges that service 

providers encounter when serving the nation’s youngest learners.” 

Park, M., Zong, J., & Batalova, J. (2018). Growing superdiversity among young U.S. dual 

language learners and its implications [Executive summary]. Migration Policy 

Institute. 

https://www.migrationpolicy.org/sites/default/files/publications/SuperDiversityAmon

gDLLs_FINAL.pdf#page=5 

“Drawing on analysis of data from the U.S. Census Bureau’s 2011–15 American Community 

Survey (ACS) and the 2000 decennial census, this report builds a portrait of the DLL population 

nationwide before delving into an exploration of diversity within it and at the state and local level. In 

doing so, the report sheds light on the demographic reality and related challenges that service 

providers encounter when serving the nation’s youngest learners.” 

Pujols, J. S. (2022). “It's about the way I'm treated”: Afro-Latina Black identity development 

in the third space. Youth & Society, 54(4), 593–610. 

https://doi.org/10.1177/0044118X20982314 

“Through an ethnographic study of an afterschool program serving girls of color in the New York 

City metro area, this study examines how girls who are ethically Latina and racially Black embrace 

and articulate AfroLatinx identity. It asks, what are the contexts and institutional processes that 

facilitate the development of a Black identity among Latina youth? I find that while the Latinx home 

and school contexts produce a mestiza identity that erases and subjugates Blackness, study 

participants find viable and affirming representations of Afro-Latinidad through their participation in 

this afterschool program. Specifically, I argue that the programs’ Black staff members and social 

justice-centered curriculum produces an increased identification with Blackness among Latina 

youth. Understanding how Afro-Latina girls learn to embrace their Black identity challenges us to 

examine how to leverage curriculum and pedagogy to affirm the racial identities of all Black girls.” 

Ready, D. D., & Reid, J. L. (2022). Segregating Gotham's youngest: Racial/ethnic sorting and 

the choice architecture of New York City's Pre-K for All (EdWorkingPaper No. 22-

560). Brown University, Annenberg Institute. 

https://www.edworkingpapers.com/sites/default/files/NYC%20PreK%20Segregation

%20Ready%20Reid_1.pdf 

“New York City’s Pre-K for All (PKA) is the Nation’s largest universal early childhood initiative, 

currently serving some 70,000 four-year-olds. Stemming from the program’s choice architecture as 

well as the City’s stark residential segregation, PKA programs are extremely segregated by child 

race/ethnicity. Our current study explores the complex forces that influence this segregation, 

including the interplay between family choices, seat availability, site-level enrollment priorities, and 

the PKA algorithm that weighs these and other considerations. We find that a majority of PKA 

segregation lies within rather than between local communities, suggesting that reducing 

segregation would not necessarily require families to choose programs far from home. On a more 

troubling note, areas with increased options and greater racial/ethnic diversity also exhibit the most 

extreme segregation.” 

https://researchconnections.org/childcare/resources/136766
https://researchconnections.org/childcare/resources/136766
file:///C:/Users/31949/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/DLGZ8JYX/
file:///C:/Users/31949/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/DLGZ8JYX/
https://researchconnections.org/childcare/resources/136321
https://researchconnections.org/childcare/resources/136321
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Sethi, S., Johnson-Staub, C., & Robbins, K. G. (2020). An anti-racist approach to supporting 

child care through COVID-19 and beyond. Center for Law and Social Policy. 

https://www.clasp.org/sites/default/files/publications/2020/07/2020_antiracistchildcar

e_0.pdf 

“Child care cannot be an afterthought during this crisis—our relief and recovery efforts must be 

rooted in racial equity. Doing so requires policymakers and advocates to consider the immediate 

need for action to address inequities, as well as the historic and structural racism that harms 

families and the field. This brief explains the origins of long-standing racial inequities in child care 

and early education, examines how the COVID-19 crisis has exposed and exacerbated these 

inequities, and offers recommendations for how policymakers, advocates, and other stakeholders 

can address them to rebuild a stronger, more equitable system.” 

Smith, L. K., & Rosen, S. (2022). Righting a wrong: Advancing equity in child care funding 

for American Indian & Alaska Native families. Bipartisan Policy Center, Early 

Childhood Initiative. https://bipartisanpolicy.org/wp-content/uploads/2022/04/BPC-

Tribal-Report_RV5.pdf 

“Beginning in the fall of 2020, the HHS Administration for Children and Families (ACF) and the 

Office of Child Care (OCC) graciously granted the Bipartisan Policy Center [BPC] access to 184 

completed fiscal year 2019–2022 Tribal CCDF Plans. BPC analyzed 88 plans from small Tribes 

and 96 plans from medium and large Tribes. Tribal CCDF Plans (henceforth referred to as “Tribal 

Plans”) have rarely been shared publicly or analyzed. BPC’s analysis of this information provides a 

unique opportunity to inform state and federal policymakers, as well as Tribes themselves, on how 

best to support American Indian/Alaska Native (AI/AN) children and families.” 

Wint, K. M., Opara, I., Gordon, R., & Brooms, D. R. (2022). Countering educational disparities 

among Black boys and Black adolescent boys from pre-K to high school: A life 

course-intersectional perspective. Urban Review, 54(2), 183-206. 

https://doi.org/10.1007/s11256-021-00616-z 

“Accounts of educational opportunity gaps for Black boys are overwhelmingly focused on later 

years of development. Achievement and discipline disparities are evident across their lifespan. Life 

course and intersectionality theories were used to develop a framework for understanding 

obstacles Black boys face during their preschool through high school years. Outlining the 

cumulative impact of threats and protective factors for their academic success provides insight for 

supporting Black boys at various developmental stages. Implications include tools for families, 

educators, and practitioners. This perspective will enhance the collective understanding of the 

resiliency of Black boys and support their educational success throughout the life course.” 

Explore more resources on racial and ethnic inequalities in this curated list from Research 

Connections. 

Systems Building 

Archambault, J., Cote, D., & Raynault, M.-F. (2020). Early childhood education and care 

access for children from disadvantaged backgrounds: Using a framework to guide 

intervention. Early Childhood Education Journal, 48(3), 345-352. 

https://doi.org/10.1007/s10643-019-01002-x 

“Early childhood education and care (ECEC) can have substantial beneficial effects on overall child 

development and educational success for children from disadvantaged backgrounds. 

https://researchconnections.org/childcare/resources/38248
https://researchconnections.org/childcare/resources/38248
https://www.researchconnections.org/childcare/resources/135866
https://www.researchconnections.org/childcare/resources/135866
https://researchconnections.org/childcare/resources/136806
https://researchconnections.org/childcare/resources/136806
https://researchconnections.org/childcare/resources/136806
https://www.researchconnections.org/childcare/search/resources?sort_bef_combine=rscfld_resource_date_internal_datefld_DESC&items_per_page=50&f%5B0%5D=publication_date%3A%28min%3A2016%2Cmax%3A2022%29&f%5B1%5D=topic%3A273&f%5B2%5D=topic%3A289&f%5B3%5D=topic%3A290&f%5B4%5D=topic%3A305&f%5B5%5D=topic%3A306&f%5B6%5D=topic%3A307&f%5B7%5D=topic%3A320&f%5B8%5D=topic%3A390&f%5B9%5D=topic%3A402&search_api_fulltext=disparities%20congruence
https://researchconnections.org/childcare/resources/38489
https://researchconnections.org/childcare/resources/38489
https://researchconnections.org/childcare/resources/38489
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Unfortunately, it is well documented that they are underrepresented in quality ECEC programs. In 

order to improve access to quality ECEC, it is important to understand the factors leading to these 

inequities. This paper is based on a synthesis of published literature on interventions aimed at 

improving access to ECEC. We propose a framework identifying the spectrum of factors influencing 

access to quality ECEC for disadvantaged populations. We also present, in the context of our 

proposed framework, different interventions that have been taken to improve access to ECEC 

opportunities for children from low socioeconomic and/or new immigrant backgrounds. We believe 

that the framework proposed in this paper serves not only as a framework by which to understand 

the overlapping processes, factors, and stages affecting access to ECEC, but also as a model to 

help decision-makers coordinate their efforts and maximize their impact toward more equity in 

access to quality early childhood education.” 

Arizona State University. Center for Child and Family Success. Children's Equity Project, & 

Bipartisan Policy Center. (2020). Executive summary: Start with equity: From the 

early years to the early grades: Data, research, and an actionable child equity policy 

agenda. Arizona State University, Center for Child and Family Success, Children's 

Equity Project; Bipartisan Policy Center. 

https://childandfamilysuccess.asu.edu/sites/default/files/2020-07/CEP-report-

execsummary-071520-FINAL.pdf 

“In the midst of this global pandemic, the inequities that pervade everyday life for Black Americans 

and other people of color in the United States have come to a head with the recent killing of 

George Floyd at the hands of police and the thousands of people across the country protesting for 

an end to police violence and racial injustice. The opportunity to finally bring about equitable 

change across America's systems, including the early learning and education systems, is as ripe 

as it has been in a generation. Against this backdrop, the Children's Equity Project and the 

Bipartisan Policy Center present a new, concrete early learning equity policy agenda that will help 

close opportunity gaps in learning systems. With support from the Heising-Simons Foundation, our 

two organizations held convenings in 2019 with over 70 experts to examine the state of equity in 

young children. Informed by those convenings, we developed a new report that reviews child equity 

data, research, and policy and culminates in targeted recommendations to build more equitable 

learning systems across this nation.” 

Fuller, B., Leibovitz, T., Chin, D., Du, K., Garcia, N., & Kim, Y. (2020). Equity and institutions: 

Distributing preschool quality in New York City. University of California, Berkeley. 

https://gse.berkeley.edu/sites/default/files/nyc_pre-k_study_-_july_2020_update.pdf 

“The shutdown of child care and preschools will likely worsen gaps in children's early learning, just 

as the nation revisits racial disparities that persist in public institutions. Can robust pre-k 

programs—such as New York City's ambitious initiative—mitigate against inequities in child 

development? Or, do preschools display unfair variation in quality tied to the racial or economic 

features of neighborhoods? This report maps differing levels of quality observed among 1,610 pre-

k sites with complete data over the 2016–2018 period. We find that preschools situated in 

economically secure neighborhoods or enrolling smaller shares of Black children host higher 

quality classrooms and teaching practices. Elements of one quality measure deployed by city 

monitors reveal these disparities, along with uneven learning activities gauged by a second 

yardstick of classroom quality. One-third of all children attend severely segregated pre-k sites. 

Programs hosted by city schools display lower quality than sites operated by community 

organizations. We discuss how to mitigate against forces that regressively distort well-intentioned 

entitlements like universal preschool.” 

https://researchconnections.org/childcare/resources/38350
https://researchconnections.org/childcare/resources/38350
https://researchconnections.org/childcare/resources/38350
https://researchconnections.org/childcare/resources/38326
https://researchconnections.org/childcare/resources/38326
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Gao, X., Shen, J., Johnson, M. R., Krenn, H. Y., & Burkhart, K. (2022). Build an effective, 

efficient and equitable early care and education (ECE) system: A case study of 

system development and evaluation. Early Years. 

https://doi.org/10.1080/09575146.2022.2031910 

“In this article, we intend to illustrate the notion, practice, and evaluation methods and results 

related to building an effective, efficient, and equitable early care and education (ECE) system. We 

point out the dominant approach, in practice and evaluation, of focusing on a single ECE program 

to improve ECE, propose a model of developing an ECE system that is effective, efficient, and 

equitable, and illustrate how to use empirical evaluation data to facilitate and validate the building 

of such a system. Implications are discussed for improving ECE systems and ultimately child 

outcomes.” 

Illinois. Governor's Office of Early Childhood Development. (2021). Illinois Commission on 

Equitable Early Childhood Education and Care Funding: Commission report of 

findings and recommendations. 

https://www2.illinois.gov/sites/OECD/Documents/Early%20Childhood%20Funding%2

0Commission%20Full%20Report.pdf  

“The Commission strongly recommends that the state seize this moment to reimagine and 

adequately invest in a system that leads with racial equity; prioritizes community and stakeholder 

engagement in decision-making at the program, community, and state levels; ensures quality and 

access to comprehensive early childhood education and care (ECEC) experiences; and provides 

transparency and accountability. To operationalize our vision and make it sustainable, the 

Commission offers three specific recommendations to make ECEC work better for Illinois children, 

families, and providers. We acknowledge implementing these will be a heavy lift, especially in light 

of the state’s current economic realities, but we also acknowledge the urgency of our charge and 

the timing, given the need to address racial and economic injustice related to child and family 

access, quality, cost of services, and child outcomes.” 

Lloyd, C. M., Carlson, J., & Alvira-Hammond, M. (2021). Federal policies can address the 

impact of structural racism on Black families' access to early care and education. 

Child Trends. https://www.childtrends.org/wp-

content/uploads/2021/02/FederalPoliciesStructuralRacism_ChildTrends_March2021.

pdf 

“This second issue brief sets a vision for how the federal government can pursue policy strategies 

that support access to early care and education for Black families by drawing on historical, 

contextual, and demographic data related to Black family structure, employment and income, and 

geography. First, we discuss the current and historical role of federal policy in the lives of Black 

Americans. Next, we review the importance of early care and education (ECE), as well as the 

barriers that Black families face to accessing these important services. We describe two federal 

programs—Head Start and the Child Care Development Fund—which have the potential to 

facilitate greater access to ECE for Black children. Finally, we present recommendations for 

developing policies and infrastructure to support and protect Black families from the harmful effects 

of structural racism, while promoting the country’s economic recovery from COVID-19.” 

https://researchconnections.org/childcare/resources/136141
https://researchconnections.org/childcare/resources/136141
https://researchconnections.org/childcare/resources/136141
https://researchconnections.org/childcare/resources/39287
https://researchconnections.org/childcare/resources/39287
https://researchconnections.org/childcare/resources/39287
https://researchconnections.org/childcare/resources/39278
https://researchconnections.org/childcare/resources/39278
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Meek, S., Iruka, I. U., Allen, R., Yazzie, D. A., Fernandez, V. A., Catherine, E., McIntosh, K., 

Gordon, L., Gilliam, W. S., Hemmeter, M. L., & Powell, T. (2020). Start with equity: 

Fourteen priorities to dismantle systemic racism in early care and education. 

Arizona State University, Center for Child and Family Success, Children's Equity 

Project. https://childandfamilysuccess.asu.edu/sites/default/files/2020-12/14-

priorities-equity-121420.pdf 

“The murders of George Floyd and Breonna Taylor at the hands of police in the Spring of 2020, 

and the continuous stream of police violence experienced by Black Americans for generations, 

coupled with the disproportionately negative impact of COVID-19 on communities of color, has 

thrust this nation into another moment of racial reckoning. Protestors, led by Black Americans, 

have forced open an opportunity for meaningful, systemic, and sweeping change that can bridge 

long-standing disparities in access to resources and opportunity in the United States. The fight 

against systemic racism is not new. We stand on the shoulders of our foremothers and fathers. But 

the work is unfinished and requires a continued commitment to change. The transformative change 

we seek requires identifying, with specificity and concreteness, the manifestation of systemic 

racism in our ECE system and implementing policies to dismantle it. It is against this backdrop that 

the Children’s Equity Project, with funding from the Heising Simons Foundation, and in partnership 

with the Equity Research Action Coalition, the National Black Child Development Institute, the 

Council for Professional Recognition, the National Indian Child Care Association, the National 

Head Start Association, the National Association for the Education of Young Children, The 

Education Trust, and the Build Initiative, is issuing a new resource that names 14 critical priorities 

to advance equity in the ECE system.” 

Meek, S., Smith, L. K., Allen, R., Catherine, E., Edyburn, K. L., Williams, C., Fabes, R. A., 

McIntosh, K., Garcia, E. E., Takanishi, R., Gordon, L., Jimenez-Castellanos, O., 

Hemmeter, M. L., Gilliam, W. S., & Pontier, R. W. (2020). Start with equity: From the 

early years to the early grades: Data, research, and an actionable child equity policy 

agenda. Arizona State University, Center for Child and Family Success, Children's 

Equity Project; Bipartisan Policy Center. 

https://childandfamilysuccess.asu.edu/sites/default/files/2020-07/CEP-report-071520-

FINAL.pdf 

“In the midst of this global pandemic, the inequities that pervade everyday life for Black Americans 

and other people of color in the United States have come to a head with the recent killing of 

George Floyd at the hands of police and the thousands of people across the country protesting for 

an end to police violence and racial injustice. The opportunity to finally bring about equitable 

change across America's systems, including the early learning and education systems, is as ripe 

as it has been in a generation. Against this backdrop, the Children's Equity Project and the 

Bipartisan Policy Center present a new, concrete early learning equity policy agenda that will help 

close opportunity gaps in learning systems. With support from the Heising-Simons Foundation, our 

two organizations held convenings in 2019 with over 70 experts to examine the state of equity in 

young children. Informed by those convenings, we developed a new report that reviews child equity 

data, research, and policy and culminates in targeted recommendations to build more equitable 

learning systems across this nation.” 

https://researchconnections.org/childcare/resources/39282
https://researchconnections.org/childcare/resources/39282
https://researchconnections.org/childcare/resources/38349
https://researchconnections.org/childcare/resources/38349
https://researchconnections.org/childcare/resources/38349
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National Association for the Education of Young Children. (2019). Advancing equity in early 

childhood education. https://www.naeyc.org/sites/default/files/globally-

shared/downloads/PDFs/resources/position-

statements/advancingequitypositionstatement.pdf 

“The document begins with the statement of NAEYC’s position regarding the importance of equity 

in early childhood education. It then provides recommendations for advancing equity, beginning 

with recommendations for self-reflection that apply to everyone. Specific recommendations are also 

provided for early childhood educators; administrators of schools, centers, family child care homes, 

and other early childhood education settings; facilitators of educator preparation and professional 

development in higher education and other spheres; and public policymakers. The 

recommendations are followed by a synthesis of current early childhood education research 

through the lenses of equity and NAEYC core values; this discussion of evidence identifies 

principles of child development and learning and how they are impacted by social-cultural 

contexts.” 

Nemours Children's Health. (2020). Selecting indicators for early childhood systems change 

projects: A reference guide. https://www.movinghealthcareupstream.org/wp-

content/uploads/2020/09/Indicator-Reference-Guide-FINAL.pdf 

“The purpose of this document is to provide a reference guide for groups working toward achieving 

optimal and equitable health outcomes for young children and their families to identify, select, and 

track data indicators that can inform and advance their efforts. Indicators are defined here as 

measurable information used to assess or approximate (i.e., indicate) conditions such as child 

health and well-being. This guide is based on an environmental scan of datasets, tools, and toolkits 

related to early childhood, health, education, economic factors, and other indicators. Information on 

each resource was pulled directly from its website, including summary information, types of data, 

and suggestions for using it. A subset of datasets and tools were selected to feature in this guide, 

including state and/or community measures that were curated based on the target audience.” 

Redd, Z., Andrews, K., & Abdi, F. (2020). Lessons learned for improving diversity, equity, 

and inclusion from Y-USA's out-of-school time programs. Child Trends. 

https://www.childtrends.org/wp-content/uploads/2020/07/YUSA-CDLI-DEI-

brief_ChildTrends_July2020.pdf 

“From 2017 to 2020, Child Trends served as the evaluation partner for the YMCA of the USA's (Y-

USA) Character Development Learning Institute (CDLI); through that work, we learned about 

efforts to improve DEI in afterschool, summer learning, camps, and other OST [out-of-school-time] 

programs during site visits to more than 100 YMCAs around the country. In this brief, we 

summarize lessons learned from that research for OST programs seeking ways to be more 

intentional in their efforts to strengthen DEI.” 

University of Nebraska–Lincoln, Early Learning Network. (n.d.). Research language guide: A 

language guide to center racial equity in education research. 

https://earlylearningnetwork.unl.edu/wp-content/uploads/2021/05/210519-Racial-

Equity-Guide.pdf 

“This guide is intended to help researchers reflect on and rethink some of the current language 

used in our field that may perpetuate prejudices and impede progress toward dismantling inequities 

in education. It is not meant to be an exhaustive or prescriptive list of equity-based language 

recommendations. In general, we suggest ways to use more specific, person-centered language in 

order to move away from wording that applies external value judgements to demographic 

characteristics like race, home language and socioeconomic status.” 

https://researchconnections.org/childcare/resources/135671
https://researchconnections.org/childcare/resources/135671
https://researchconnections.org/childcare/resources/136781
https://researchconnections.org/childcare/resources/136781
https://researchconnections.org/childcare/resources/38322
https://researchconnections.org/childcare/resources/38322
https://researchconnections.org/childcare/resources/137001
https://researchconnections.org/childcare/resources/137001
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Explore more resources on equity in systems building in this curated list from Research 

Connections. 

Workforce Equity 

Child Care Services Association, T.E.A.C.H. Early Childhood National Center. (2021). 

Creating equity for and within the early childhood workforce. 

https://www.childcareservices.org/wp-content/uploads/Policy-Brief-Creating-Equity-

for-and-within-the-Early-Childhood-Workforce.pdf 

“This brief provides an overview of historical and current racial and ethnic inequities in the early 

childhood workforce, as well as policy recommendations that support equitable access to higher 

education and compensation for the workforce. The specific policy areas include 1) postsecondary 

education access and affordability; 2) equity, justice, and belonging in higher education; 3) quality 

improvement resources; 4) equitable compensation; 5) equity audits and assessments; and 6) 

leadership. In addition, there is a short description of T.E.A.C.H. Early Childhood National Center’s 

commitment to equity and social justice.” 

Child Care Services Association, T.E.A.C.H. Early Childhood National Center. (2020). 

T.E.A.C.H. Early Childhood® Child Care WAGE$®: Annual national program report 

2020-2021: Education, equity & economics: A season of change. 

https://www.teachecnationalcenter.org/wp-content/uploads/2021/11/CCSA-

T.E.A.C.H.-Early-Childhood-National-Center2020-2021-Annual-Report.pdf 

“This publication provides data from the Child Care Association’s T.E.A.C.H. Early Childhood® and 

Child Care WAGE$® programs for fiscal year 2020–2021. Briefly, the T.E.A.C.H. Early Childhood® 

program provides scholarships for early childhood educators pursuing college degrees, and the 

Child Care WAGE$® program provides salary supplements based on education level to low-paid 

early childhood educators.” 

Garrity, S., & Catlett, C. (2022). Preparing equitable and inclusive early childhood educators: 

Three evidence-based strategies. YC: Young Children, 77(1), 8-16. 

“The purpose of this article is to describe three effective and evidence-based strategies that are 

part of the Blueprint process (Catlett, Maude, & Skinner 2016). This article is organized to support 

readers to learn about and utilize these strategies. Following a description of each strategy, we 

illustrate how Josephina and her colleagues use it to enhance their early childhood courses and 

program, with the goal of preparing students to work with children and families in developmentally, 

culturally, and linguistically responsive ways. We conclude by sharing resources that can help early 

childhood program faculty deconstruct and reconstruct their syllabi.” 

Guzman, L., Hickman, S., Turner, K., & Gennetian, L. A. (2017). How well are early care and 

education providers who serve Hispanic children doing on access and availability? 

(Publication No. 2017-49). National Research Center on Hispanic Children & 

Families. https://www.hispanicresearchcenter.org/wp-

content/uploads/2019/08/Hispanic-Center-Providers-Brief-FINAL-V21.pdf  

“After decades of lagging behind, Latino children—including those who are low-income—are 

enrolling in ECE programs at rates approaching those of their low-income white peers, at least 

among preschool-aged children. However, we still know little about the providers of ECE programs 

(both formal and informal) that care for and serve Latino children. Given the increasing enrollment 

of Hispanic children in ECE programs, what do the programs that serve this population look like? 

https://www.researchconnections.org/childcare/search/resources?f%5B0%5D=publication_date%3A%28min%3A2016%2Cmax%3A2022%29&f%5B1%5D=topic%3A384&f%5B2%5D=topic%3A390&search_api_fulltext=equity&sort_bef_combine=rscfld_resource_date_internal_datefld_DESC&items_per_page=50
https://www.researchconnections.org/childcare/resources/135811
https://researchconnections.org/childcare/resources/135806
https://researchconnections.org/childcare/resources/135806
https://researchconnections.org/childcare/resources/135806
https://researchconnections.org/childcare/resources/136101
https://researchconnections.org/childcare/resources/136101
https://researchconnections.org/childcare/resources/34956
https://researchconnections.org/childcare/resources/34956
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This brief provides a national portrait of providers serving a large proportion of Hispanic children, 

focusing on characteristics that shape access to and availability of ECE programs. We find that 

roughly one in five providers serve a high proportion of Hispanic children (also referred to as high-

Hispanic-serving), in which 25 percent or more of the children enrolled are Hispanic. Collectively, 

our findings suggest many ways in which providers—and home-based providers in particular—are 

likely responding to the needs of Hispanic families, as well as possible areas of unmet need.” 

Kids Forward. (2020). Achieving equity in early learning: A baseline report on race and 

ethnicity in Wisconsin Shares, YoungStar and Four-Year-Old Kindergarten. 

http://kidsforward.org/assets/Kids-Forward_ECE_EquityBaseline_final.pdf  

“This article describes the implementation of a service-learning project, which was infused into a 

child development course. The project linked family child care providers, their licensing agency, 

and 39 preservice teachers in a joint effort to develop a parent handbook to be used by the 

providers in their child care businesses and to support participation in the state quality rating 

improvement system (QRIS). Students and community partners reported benefitting from the 

project and experts rated the course as incorporating elements of a high-quality service-learning 

experience. Course instructors, family child care providers, and agency staff provided independent 

ratings of the quality of the parent manuals and the course. Findings suggested that service-

learning projects may provide rich opportunities for socializing undergraduate early childhood 

students about the importance of school-family partnerships, encouraging university professors to 

bridge theory and practice, and supporting community partners to create and strengthen mutually 

beneficial collaborative relationships.” 

Kofron, K., Thomas, M., Hernandez, K., Perkins, B., Thomas, K. L., Thompson, K. B., Biegel, 

L., & Villatoro, S. (2022). The quest for equity and quality: Examining provider 

experiences and participation in Texas Rising Star. Children At Risk Institute. 

https://childrenatrisk.org/wp-content/uploads/2022/04/The-Quest-for-Equity-and-

Quality.pdf 

“In this report, CHILDREN AT RISK examines the experiences of early childhood education 

providers with TRS through a race equity lens. The report highlights the experiences of providers of 

color to understand potential race equity barriers preventing providers of color from being certified 

with TRS. Specifically, we seek to understand the motivating factors for providers who choose to 

participate in TRS and those who do not.” 

Lloyd, C. M., Carlson, J., Barnett, H., Shaw, S. H., & Logan, D. (2021). Mary Pauper: A 

historical exploration of early care and education compensation, policy, and 

solutions. Child Trends. https://earlyedcollaborative.org/assets/2022/04/Mary-

Pauper-updated-4_4_2022_FINAL.pdf 

“This resource is a compilation of two publications: Historical Antecedents of Systemic Racism and 

Other Forms of Oppression on the Early Care and Education Workforce: A Landscape Scan and 

The Time Is Right: Addressing Inequity in Compensation and Preparation of the Early Care and 

Education Workforce: A White Paper. Together they provide a historical perspective on the 

development of inequities in the United States early care and education (ECE) workforce. Authors 

explore how these inequities based on race, gender, and class have shaped local, state, and 

federal policies through time. Recommendations are provided for improving policies on 

compensation and preparation of the ECE workforce to promote racial equity.” 

https://researchconnections.org/childcare/resources/38025
https://researchconnections.org/childcare/resources/38025
https://researchconnections.org/childcare/resources/136531
https://researchconnections.org/childcare/resources/136531
https://researchconnections.org/childcare/resources/134971
https://researchconnections.org/childcare/resources/134971
https://researchconnections.org/childcare/resources/134971
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Mayfield, W. A., & Cho, I. (2022). NWRA 2021 longitudinal workforce report. National 

Workforce Registry Alliance. https://www.registryalliance.org/wp-

content/uploads/2022/05/08-NWRA_2021Data_ES.pdf 

“The 2021 National Workforce Registry Alliance (NWRA) dataset consists of data from 14 of 17 

eligible registries: Arizona; Connecticut; Miami-Dade (Florida); Illinois; Maine; Minnesota; Missouri; 

Montana; Nevada; New Jersey; New York; Ohio; Pennsylvania, and Wisconsin. These PER 

(Partners in Employment Reporting) approved registries have met quality standards in the data 

collection and reporting on early childhood and out-of-school time workforce data. The dataset 

represents active registry participants as of January 1, 2019, through January 1, 2021, and 

includes individual records from 466,115 professionals, 76% of whom were employed at the time of 

the draw (356,206), working across 64,237 programs/facilities. Of the 14 participating states, 

registry participation was required for most of the workforce in eight states: Arizona, Illinois, Maine, 

Montana, Nevada, Ohio, Pennsylvania, and Wisconsin.” 

Russell, C. A., & Butler, A. (2020). The afterschool leadership landscape: Supporting and 

strengthening racial equity. National AfterSchool Association. 

https://indd.adobe.com/view/ecd448c7-03fc-4e58-9a89-827d88d3a5b9 

“NAA is now elevating the importance of building a diverse leadership pipeline through the launch 

of a Professional Learning Community (PLC) in spring 2020, with grant support from the S.D. 

Bechtel, Jr. Foundation and in partnership with the California School-Age Consortium (CalSAC) 

and Development Without Limits (DWL). NAA also engaged Policy Studies Associates (PSA) and 

Public Profit as learning and research partners. This brief, researched and authored by PSA and 

leveraging interview and survey data from Public Profit, results from a collaborative effort intended 

to frame efforts to embrace, support, and retain afterschool leaders of color.” 

Sandstrom, H., & Schilder, D. (2021). Strengthening the diversity and quality of the early 

care and education workforce: Summary of the 2018 and 2019 convenings. Urban 

Institute. https://www.urban.org/sites/default/files/publication/104998/strengthening-

the-diversity-and-quality-of-the-early-care-and-education-workforce.pdf 

“Removing systemic barriers to higher education and funding for professional compensation are a 

necessary part of efforts to strengthen early educator competencies to lead to stronger child 

outcomes. This issue and surrounding context prompted a series of expert convenings on this topic 

to provide an opportunity for discussion, learning, and idea generation. This report summarizes key 

themes from two of the convenings occurring in March 2018 and April 2019. A companion report 

(Schilder and Sandstrom 2021) summarizes the January 2021 convening with a focus on ECE 

workforce well-being and the devastating effects of the COVID-19 pandemic.” 

Explore more resources on workforce equity in this curated list from Research Connections. 
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