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Poverty (and early adversity) Is associate
with lower neural resources for learning.
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Language skills

A Memory skills
A Impulse control

A Emotion Regulation
A Problemsolving ability
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Poverty Delays Prefrontal
Cortex Development

Executive Control:
Working memory

Key Competencies

Getting Along
With Others

Engaging in
Learning Tasks

Attention flexibility
Language skills

Following Rules

Inhibitory control <’

Anger Managemen
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Fundamental to cognitive and
Behavioral school readiness

Managing conflicts
Problem-solving




Developmental Roots of Executive
Functioningarein Social Interaction

eWi th Parent se
£ Attachment processes
¢ Joint attention & sensitive respondin

e With peers .. \\.. 2
£ social imitation & reciprocity : )
£ negotiation & collaboration




Challenge

A Integrate researebased models of social
emotional development and sedfgulatory
(executive control) with

A Researctbased models of emergent literacy
& math skill development with

A Comprehensive early education
programming



Head Start »

RED

Funded through the Interagency School Readiness Consortium

. Build upon the foundation of strong Head Start
programming (High Scope/Creative Curriculum

. Foster the diffusion of researtiased practices tme two
skill domains of:1) sociatlemotional competencies, and 2)
language &&mergentiteracyskills

. Providea curriculum base and mentoring program to
support teacherso professio
the quality of crosslomain instructional practice



Intervention Components:
Language and Literacy Skills



Intervention Components:
SociatEmotional Competencies



Preschool PATHS
Promoting Alternative Thinking Strategies

Lessons & Activities -
Emotional understandinciife

Friendship skills
Intentional sekcontrol
Social problerrsolving
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Do Turtle!
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Take a deep breath.

Say the problem




Play was the Primary Context for Soeial
Emotional Learning

A For prosocialreciprocity & exchange

A For emotion coaching & empathy
building

A For practice in intentional setfontrol

A For practice in social problesolving
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Professional Development Support

A Initial 3-day training workshop

A Mid-year tday booster training workshop
A Weekly classroom visit from REDI trainer
A Weekly meeting with REDI trainer

Model of change: Promote positive classroom
practice with curriculurbased activities &
guide; support generalization with coach
models anaelfreflection
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Intervention Effects on Teaching Practices

Teaching Quality Effect P -Value
A Positive Emotional Climate (TSRS) 42 .05
Emotional Support (CLASS) 49 A1
Positive Class Management (TSRS) 40 .06
Positive Discipline (TSRS) .66
Instructional Support (CLASS) .54 .08

Teacher Language Use
Statements (CLEO)
Questions (CLEO)
Decontextualized Talk (CLEO)
Rich-sensitive Talk (CLEO)




Significant Effects on Child Outcomes
Across Domains

A Language & Literacy
£ Vocabulary growth
£ Phonological sensitivity
¢ Print awareness

A SoclatEmotional Competencies
£ Emotional understanding
¢ Social problemsolving skills
¢ Teacheirated social competence & aggression
¢ Observeirated social competence & task orientation
¢ Parentrated attention and communication skills
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Developmental Crossver Facilitation:
Content Learning and Approaches to Learning

REDI project data, in press
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